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Preservice Science Teachers’ Opinions About
Journal Writing
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Khajornsak Buaraphan

ABSTRACT

To explore opinions about journal writing, 48 preservice science teachers were asked to complete
the Opinions about Journal Writing Questionnaire. The data revealed that the participants’ opinions about
purposes of journal writing and their appreciation of journal writing were related to their opinions about
advantages of journal writing. The participants expressed positive attitudes toward journal writing because
they gained more understanding about journal writing and realized its importance, and appreciated the
instructor s feedback. At the end of the semester, nearly all participants supported the integration of a journal
writing activity in the courses they attended. Also, they indicated various weaknesses and obstacles of journal
writing. Factors potentially influenced the journal writing process were understanding about journal writing,
awareness of importance of journal writing, and feedback from an instructor.

Key words: preservice science teachers, opinions about journal writing
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Table 1  Number of participants by subjects, gender and year of study.
Subject 2" year 3 year 4" year
Male Female Male Female Male Female
Science process skills 3 20 - - 1 3
Measurement and evaluation in science - - 2 15 2 2
Total 3 20 2 15 3 5
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Opinions about the purposes of journal writing.

Aspect of purpose

Frequency (%)

Knowledge

- Summarizing and reviewing things learned

- Verifying learning

- Summarizing and reviewing teaching and learning activities

- Applying knowledge

- Constructing concepts
Self-expression

- Expressing feelings

- Expressing opinions

- Expressing expectations
Self-improvement

- Verifying self-improvement

- Helping self-improvement
Teaching and learning improvement

- Improving teaching and learning

- Giving suggestions to instructor and learners

Problem-solving

- Identifying problems in teaching and learning

- Giving suggestions for solving teaching and learning problems

Communication
- Asking questions

- Communicating with instructor

35 (20.23%)
16 (9.25%)
11 (6.36%)
10 (5.78%)
1 (0.58%)

23 (13.30%)
8 (4.63%)
1 (0.58%)

5 (2.89%)
3 (2.74%)

19 (10.98%)
4 (2.31%)

15 (8.67%)
13 (7.51%)

7 (4.05%)
2 (1.16%)

Note More than 1 answer is possible for each participant.
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Feelings in journal writing at the beginning of semester.

Feeling

Frequency (%)

Negative feeling
- Why we have to write journal
-1 don’t want to write journal
- I am bored with journal writing
- Writing journal increases more workload
- I have no idea to write journal

- T don’t know how to write journal

- I am confused because I have never been written journal

- I am lazy in writing journal

- I dislike writing

- I am tired with journal writing
- Writing journal is difficult task

- Writing journal is waste of time

- I have to write journal because it is useful

Positive feeling
- Writing journal is new for me

- Writing journal is fun for me

- Writing journal is good because I can communicate with instructor

- Writing journal is good because it summarizes things learned

Neutral feeling

- I feel neutral with journal writing because I used to write journals
- I feel neutral with journal writing because I know journal is useful

- I feel neutral with journal writing because it is required task

15 (13.51%)
13 (11.71%)
12 (10.81%)
11 (9.91%)
10 (9.01%)
10 (9.01%)
9 (8.11%)
6 (5.41%)
6 (5.41%)
3 (2.70%)
3 (2.70%)
1 (0.90%)
1 (0.90%)

4 (3.60%)
1 (0.90%)
1 (0.90%)
1 (0.90%)

2 (1.80%)
1 (0.90%)
1 (0.90%)

Note More than 1 answer is possible for each participant.
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Feelings in journal writing at the end of semester.

Feeling

Frequency (%)

Negative feeling
- I have no idea to write in journal
-1 don’t want to write journal
- Writing journal increases more workload
- I am lazy in writing journal

- I am tired with journal writing

- I am bored with journal writing because I have to submit journal every week
- I am bored with journal writing because topics written are the same

- I am bored with journal writing because there should be better

way than journal writing

- I am bored with journal writing, even I realize that journal is useful

Positive feeling

- I feel good with journal writing because I summarizes and reviews

things learned

- I like responses from instructor written in journal
- I write journal better because I understand more about writing journal

- I feel good with journal writing because I identify problem and

propose its solution

- I feel good with journal writing because I express my feeling

- I feel good with journal writing because I improve myself

- I feel good with journal writing because I have chance to ask questions

- I feel good with journal writing because I pay more attention in learning
- I feel good with journal writing because I have fun and write it in journal
- I feel good with journal writing because I improve writing skill

- Journal writing is good communication tool between instructor and learner

Neutral feeling

- I feel neutral with journal writing because I get used to it

5 (6.25%)
4 (5.00%)
4 (5.00%)
3 (3.75%)
3 (3.75%)
1 (1.25%)
1 (1.25%)
1 (1.25%)

1 (1.25%)

20 (25.00%)

7 (8.75%)
6 (7.50%)
5 (6.25%)

3 (3.75%)
3 (3.75%)
2 (2.50%)
2 (2.50%)
2 (2.50%)
1 (1.25%)
1 (1.25%)

5 (6.25%)

Note More than 1 answer is possible for each participant.
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Opinions about advantages of journal writing in knowledge aspect.

Opinions

Frequency (%)

Summarizing and reviewing things learned

Improving writing skill

Identifying problems and proposing their solutions

Applying knowledge

Understanding and memorizing content
Summarizing teaching and learning activities
Improving thinking skills

Constructing concepts

Paying more attention in learning
Self-improvement and self-understanding
Being circumspect

Being punctual

Being responsible

Being mindful

42 (37.50%)
16 (14.29%)
10 (8.93%)
8 (7.14%)
7 (6.25%)
6 (5.36%)
6 (5.36%)
5 (4.47%)
4 (3.57%)
4 (3.57%)
1 (0.89%)
1 (0.89%)
1 (0.89%)
1 (0.89%)

Note More than 1 answer is possible for each participant.
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Table 6

Opinions about advantages of journal writing in social aspect.

Opinions

Frequency (%)

Communicating with instructor
Exchanging reading journals with classmates
Being open-minded for other ideas

Improving group work skills

Understanding more about instructor and classmates

Exchanging knowledge with classmates
Narrowing gap between instructor and learners
Being sacrificial

Journal is friend of learner

21 (36.21%)
10 (17.24%)
8 (13.79%)
5 (8.62%)
5 (8.62%)
3 (5.17%)
3 (5.17%)
2 (3.45%)
1 (1.72%)

Note More than 1 answer is possible for each participant.

Table 7

Opinions about advantages of journal writing in affective aspect.

Opinions

Frequency (%)

Expressing feelings

Expressing opinions

I feel good in improving myself by using suggestions from instructor

I feel good with instructor s feedback written in journal

I appreciate in criticizing teaching and learning
I understand more about my feelings

Developing positive attitude toward course

I feel good because instructor read journal thoroughly and paid attention to it

I want to write journal more

35 (71.43%)
3 (6.12%)
3 (6.12%)
2 (4.08%)
2 (4.08%)
1 (2.04%)
1 (2.04%)
1 (2.04%)
1 (2.04%)

Note More than 1 answer is possible for each participant.
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Table 8

Opinions about advantages of journal writing in professional aspect.

Opinions

Frequency (%)

I will require my students to write journal for improving teaching and learning

Using students’ journals as assessment tool

Using students’ journals to understand students

Using students’ journals to reflect students’ problems

. . 4 .
Using instructor s responses as example of how to respond to students journals

Journal writing improving teaching profession

Practicing computer skills

16 (45.71%)
6 (17.14%)
5 (14.29%)
2 (5.71%)
2 (5.71%)
2 (5.71%)
1 (2.86%)
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Table 9  Opinions about disadvantages of journal writing.

Opinions

Frequency (%)

I am bored because I have to write in same topics

Journal writing have no disadvantages
Writing journal increasing more workload
Learners copying journals from each other

I am lazy in writing journal

. . . > .
I write journal to secure instructor s feeling and scores

Writing journal is waste of time
I am tired in writing journal

I have no time, I write journal roughly

Instructor must give feedback in journal to make it more useful

I have other tasks interfering journal writing

I have to write journal after finished class, nevertheless I forget things learned

Fixed-format journal fix my thinking in writing journal

I am serious in communicating with instructor
I do not understand limitation of journal writing

Cost of printing journal is high

12 (17.65%)
7 (10.29%)
7 (10.29%)
6 (8.82%)
5 (7.35%)
5 (7.35%)
5 (7.35%)
3 (4.41%)
3 (4.41%)
3 (4.41%)
3 (4.41%)
2 (2.94%)
2 (2.94%)
2 (2.94%)
1 (1.47%)
1 (1.47%)

Note More than 1 answer is possible for each participant.

Table 10 Opinions about obstacles of journal writing.

Opinions

Frequency (%)

I have no idea to write journal

I cannot remember teaching and learning activity to write in journal

I have other tasks interfering journal writing

I have problem when printing journal

I have no problem in writing journal

I am lazy in writing journal

I have no time to write journal

I have difficulty in summarizing things learned
I am confused with items of journal

I am bored and do not want to write journal

I dislike expressing feeling and opinions in journal

I forget to write journal

19 (24.36%)
15 (19.23%)
8 (10.26%)
8 (10.26%)
5 (6.41%)
5 (6.41%)
5 (6.41%)
5 (6.41%)
4 (5.13%)
2 (2.56%)
1 (1.28%)
1 (1.28%)

Note More than 1 answer is possible for each participant.
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Aspects of appreciation

Frequency (%)

I very appreciate in journal writing because I summarize things learned

and identified problems

I very appreciate in journal writing because I express my feelings sincerely

I very appreciate in journal writing because I pay attention in writing journal

I very appreciate in journal writing because I improve writing journal

I appreciate journal writing because I am lazy in writing journal

I appreciate journal writing because I am not good in summarizing things learned

I appreciate journal writing because I rarely submit journal

I appreciate journal writing because I forget some teaching and learning activities

I very appreciate in journal writing because there are good feedback from instructor

I appreciate journal writing because I summarized things learned and

identified problems

I appreciate journal writing because I change my journal format

I appreciate journal writing because I write journal in detail

I appreciate journal writing because I write journal concisely and useful

I do not appreciate journal writing because I am lazy in writing journal

I do not appreciate journal writing because I was forced to write journal

I do not appreciate journal writing because I am not good in summarizing

13 (27.08%)

7 (14.58%)
6 (12.50%)
4 (8.33%)
3 (6.25%)
3 (6.25%)
2 (4.17%)
2 (4.17%)
1 (2.08%)
1 (2.08%)

1 (2.08%)
1 (2.08%)
1 (2.08%)
1 (2.08%)
1 (2.08%)
1 (2.08%)

things learned and expressing feelings and opinions
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Table 12 Opinions about integrating journal writing activity in courses.

Opinions

Frequency (%)

Keeping journal writing activity because it is useful in improving teaching

and learning

Keeping journal writing activity because it helps summarize things learned

Keeping journal writing activity because I have chance to express

my feelings and opinions

Keeping journal writing activity because it helps me improve myself
Keeping journal writing activity because it reflects self-improvement

Keeping journal writing activity because it helps me remember and

understand content

Keeping journal writing activity because instructor and learners can

exchange opinions

Keeping journal writing activity because it is assessment tool

Keeping journal writing activity because it reflects ways to solve problems

Keeping journal writing activity because it makes learners pay attention in learning
Keeping journal writing activity because it is communication tool

Keeping journal writing activity because it encourages learners’ responsibilities
Keeping journal writing activity because it helps improve writing skills

Keeping journal writing activity because it makes learners realize way

to apply knowledge

Keeping journal writing activity because it narrows gap between instructor

and learners

Keeping journal writing activity because it helps analytical thinking

Cutting journal writing activity because learners copy journals from each other

Writing journal or not is OK for me

If I have choice, I prefer not to write journal

15 (19.00%)

12 (15.19%)
10 (12.66%)

5 (6.33%)
5 (6.33%)
5 (6.33%)

4 (5.06%)

4 (5.06%)
3 (3.80%)
3 (3.80%)
2 (2.53%)
2 (2.53%)
2 (2.53%)
2 (2.53%)

1 (1.27%)

1 (1.27%)
1 (1.27%)
1 (1.27%)
1 (1.27%)

Note More than 1 answer is possible for each participant.
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Table 13 Participants, suggestions for improving journal writing activity

Suggestions

Frequency (%)

As it is now, it is OK

Instructor should not fix items, learners should have freedom in writing
Instructor should clearly describe how to write journal in first period
Instructor should let learners write journal at end of each class

Items in journal should be varied, but not redundant

Writing journal should be assigned only in some important weeks

Instructor should not grade journal

Instructor should respond to journal regularly

Instructor should add item “Linkage of prior and new knowledge” and “Others”

Instructor should make journal more interesting and concise

Instructor should fix items in journal

Instructor should assign different items of journal in each class
Instructor should demonstrate example of good journal
Instructor should stimulate learners’ eagerness to write journal

Journal should be hand-written to avoid copying journals among learners

10 (23.81%)
6 (14.29%)
4 (9.52%)
4 (9.52%)
3 (7.14%)
2 (4.76%)
2 (4.76%)
2 (4.76%)
2 (4.76%)
2 (4.76%)
1 (2.38%)
1 (2.38%)
1 (2.38%)
1 (2.38%)
1 (2.38%)
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Exploring Preservice Physics Teachers’

Content Knowledge
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Khajornsak Buaraphan, Penchantr Singh and Vantipa Roadrangka

ABSTRACT

To explore the preservice physics teachers’ physics concepts and categorize those concepts with respect

to scientific concepts, thirty three preservice physics teachers from seven teacher colleges all over Thailand

were asked to complete the Physics Concept Test (PCT). The test is consisted of the following main areas:

mechanics, wave, electric and magnetic fields, thermodynamics, electromagnetic wave, and atomic physics

and physics nuclear. The results revealed that the preservice physics teachers’ concepts varied from scientific

concepts, alternative concepts, to incorrect concepts. From this, most of the preservice physics teachers had

alternative conceptions on all main areas.

Key words. content knowledge, preservice physics teachers, scientific concept, alternative concept
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Conceptual Development of Force and Motion in
Third-Year Preservice Physics Teachers Participating
in Constructivist Learning Activities
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Abstract

This research dealt with the teaching and learning of force and motion at secondary and tertiary levels as
well as their conceptual development. Four 3™-year physics student teachers from a Rajabhat University in Bangkok
were interviewed. It was found that at secondary and tertiary levels instructors usually employed lecture-based
teaching method and accentuated the memorization of force and motion equations, rather than the mastering of key
concepts and their applications for everyday life. As such, students lacked thorough understanding of what was
learned and a negative attitude toward learning was developed instead. In contrast, the activities presented during the
session of pedagogical content knowledge (PCK) modeling were found to potentially enhance the understanding of
force and motion as well as logical reasoning. Additionally, the human-centred viewpoint and the impetus concept
are regarded as a stumbling block in learning force and motion.

Keywords: constructivism, force and motion concept, pedagogical content knowledge modeling,
preservice physics teacher, scientific concept
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Abstract

A study was conducted to investigate the relationships between four 4"-year preservice physics
teachers’ conceptions of teaching and learning physics and their classroom practices during student
teaching. The data collection methods were: interviews with the participants about conceptions of, and a
personal metaphor for, teaching and learning physics; classroom observations and interviews after teaching;
interviews with cooperating teachers and university supervisors; and collection of related documents. The
data was analyzed by using a constant comparative method. The results revealed that the participants held
two distinct categories of conceptions of teaching and learning physics—lecture-driven and activity-
driven—that strongly related to their classroom practices during student teaching. Additionally, the
participants’ metaphors for teaching and learning physics were closely related to, and could be used to
clarity, their conceptions of teaching and learning physics. Two important factors potentially influenced on
the participants’ classroom practices during student teaching were the supervisions from the cooperating
teachers and the characteristics of students taught. Throughout the student teaching, the participants’
conceptions of, and metaphors for, teaching and learning physics were slightly changed by placing more
emphasis on students’ learning and the roles of students in the teaching and learning processes.

Keywords: conceptions of teaching and learning physics, metaphor for teaching and learning

physics, preservice physics teacher, student teaching
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msHnUssaumsaiigndwag (Student teaching)
danlumladdgresmsndaagnsziunms
winnindAnmeglindauiazluifiuegiidluanas
(1550 waznial, 2545, 106) laeszaumsal
fiindnmnldunnmsilnlssaumsalinines
doniflududdnpansnnumadsuiiiaseu
(Process of learning to teach) (Brickhouse &
Bodner, 1992 cited in Bradford & Dana, 1998,
3) suflunszriumsiadsnsounassugaum:
fithdavanalssmathinientas e thdefeniu
yana wastlddninisun aeihdafmndiuyana
fiedyathaiifiae wodamRmfumsEaumsaa
(Dana, 1998) %ﬂmsﬂnﬂizaumifﬁm%wm%
duasnlvitndnmeglaasaasuninfazaauies
HefumsBeumsdoy uasAnwnazaIwife
Ganamiiidemsuftamsaeuseeuas (Grossman,
1990 cited in Bradford & Dana, 1998)

AgudarAuiinAamwzauAEuMIGoy
MsdoU laguuIAnaInaNNandwanteunega
msdadulawazmsaiioufuidiersumsideu
M98 (Bradford & Dana, 1998; Porlan & del
Pozo, 2004) §ati WINAAAENTUMSEUMsaoY
waqﬂgLwiazﬂu’a’nmmiaﬂq%miﬂﬁﬁ&msaauwm
ﬂgﬂuﬁ,;u | lev (Koballa, Glynn, Upson & Coleman,
2005) aglshey J1IpMSANY 81 Tobin and
LaMaster (1995) wa Mellado (1998) g
wndafmfumadsunsdausasaglifany
duwusagntalaunumsuidmssau

mﬂﬁ'ﬂguamu,mﬁ@Lﬁ'mﬁumsﬁﬂumﬁaau
MansansemlanatsuuIne e mMsduauwel
MINDULUUEITIA WIOMINBULLUFIUMN F§IN5U
wnvanilsithaulafide msliagguanifedu
N15138UNI599YU (Bullough, 1991 cited in
BowJaoude, 2000) Tagisovanssuladliiiiu

7 Mmsglainzesagianuduiusadnanniuwnan
\enfumsGeumsaeay Taswmwzashedsmansseu
TvingAadeysanms (Integrative thinking) ey
MIBEUMIFDY (Stofflett, 1996; Martinez, Sauleda
& Huber, 2001, 966; Tobin & LaMaster, 1995,
241) fatiu maguandeheriliidlanndadendu
msi3aumssounasnslaandauazniieneann
fety Bnmsanansolfifiueiasiiodiadielieg
Ansanmsfiamssauasauluyuuasiiudan
T3l (Martinez et al., 2001, 974)

msiseiifuieduiedAnnunaaisdu
mMaeumsaauilanduanindnmagineniland
AT 4 wozenuFuiusszuhanAadangn
numsdjuanmssauluszwiemsiladseaunmsal
Angwag Fawamsideildazdieliidlany
Fuiusasvhanndadmdumadaumsaeuuay
mauftiinmsaeuluiasdeusasasaiiuiionides
nuag uazlvidayadaunduunguims aanansd
wazyaansiiedasluamtumsudang lums
YSudsamsilndszaunsalindnaguaznisin
madsumsaaumavdngasiiladuaiuliiindnen
asfiunAafsfumsiFeumsaauiifelssaed
21i maFaumsaauiiuiuinGeudugudna
(Student-centered) gaihulvanuaausuaiue
Msusums L%ﬁlui (Office of the National Education
Commission, 2001)
ingUszaeAnsive

1. efnmundafmiumsEaumssou
Wanduasindnmaginenilandiiili 4

2. wlafnmanuduiusszuinenisatan
WendumsiFaumsasuildndiuwndaiiendu
mM3seumsaauilanduanindnmaivieniland
Fuili 4
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3. wadnwanuduiusizunitouunie
Wendumsidsumsaauilanduasindnmagin
nilandauilil 4 wasmsufsamsaaulusznis
mstlndssaumsaligngneg

4. adnnmsuiiamsaeuluszniems
Hndszaumsalimnaguasindnwmaginenildnd
Fuli 4 wesilidefidenadamsilnussaunsal
INBNAFUBNINANIAFAINE

YAULYAYDINIIINY

maseiumsdnmnundafmsumsGe
msdauilanduasindnmaginianildndidi 4
U 4 AU PNNNINENFEIEA guitaniialy
NTIW UAZANNTNRUSIENINUUIANGINEG
numsdjuamsaauluszwinmsilndssaunisal
AmnFwagpastindnmaananlumemsdnmni 1
Umsdnw 2548 o IseFeudsandnmlungamnne
PUIU 2 Ui

fignudnimwz
wnAanenumsEeumsaauiland vanads
winAnranindnwmeinenildndsuln 4 niln
Uszaumsalingwagniidamsiseumsaauiand
sudsznaumzunnmasazuasiiniGeulunszuiu
=) are 4 = Vara g ac
mMsFeumsaauidnd mssauziand wasisdauy
Wandnuszauennansa
guinenfumsisaumssauiland vaneds
mslFaudisunssuiumsisaumsaauildndnu
e 9 muwndezenindnwegimeniand
& oy o e o o
FUUN 4 NelnUszaumsalNmaneg

UseTamiiienadnagldsu

1. fudms Aannsd wasyamnsfitiedog
Tugntumakdenslasunnutayaundieniu
msGaumssauilanduastindnmainieniand

AUUN 4 WazANNFNNUSTEUINUUIAAAING
numsdjiamssauluszwiemsiladseaumsal
a = ] u’ I
mdwageestndnm Feasidudssleniluns
MukuaznMsUSulImsilnUssaumsalizndn
AUAzNSIANINIINMSTEUMITRUlUNANGNS
waduasnliindnmagiivnfanenumsisauy
AMSFDUNNAUSLENA 919 MISSeUNSFaUNLIY
o o I3 o P It o
unGautugudnan Fuduldauaamnsualzas
mMsusumsseug

2. UNIWULUNMIANENITN LA NNFNNUS
SEUINUUIAALNEINUMSISEUNSFUNTn T
Und@nwegigenildndruiln 4 uaznsUjus

v = 4 s A g

nmsaaulureseuresagduludssioundun
antesniuag

wodde leud dndnmasimienilandaui
il 4 9wu 4 au Jume 2 au vde 2 au
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Uszaumsafimdwaglumamsdneii 1 Imsdnwmn
2548  lsadeudsandnmlungunny Huou
2 uvs Miliilesnunansuaawside §iduueld
wnshunuBarswaisedeil ind iz ola uas
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wilfiony 23 T efisaniayisud aaui
Gauluszaulszandnwisalasumsandaslviiiiu
tnGauiiinamsGoudiou udlussduisandnm
iwaludasasladauiliuamsidauandas wni
souddnndalunmineds lusmiidoans
Lile udenansasaulmamuiiadhdnndalundngns
wenwaenaasuazmMIsauildndle waldandnm
galuanmsdauilandinisisasnimanduas
Ussivlamsaauzesasiland wniifianusjm s
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ATUNN WulsaSeunnonaanaand w.qa. 2506
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WU enldweiussaumsallduaransdiman
umindnmazinenildndias

Hlafiany 24 1 fHofsaniauasnydan wa
dndulandnsaalusmsdauildndinse
dasmanduluiiluagiithuiia sdlsion wae
s “Lilaaslasdndmenilandmusiusn”
NINRALEZANYBITD #1D 2.49

Udsiony 22 ¥ Weiiseniasay’ wuans
AMZENNNMIENTINAINTINGN 1 vaslsFeu
wazlasumsendasduinGauifinamsGoudiey
luszeudsendAnmasudy wnldinsamasazas
2.45 uazlasuidaniulsesudluasindnmnoe
AFAMANIBNGY

HlauasltinUszaumsalingueg o T5ai3eu
WseudnwaualvgudanicluanBasa
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st a duhmhwnedneneans
yadlsaey wnaumsan luszaudsaanln @
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msiGe 1 aumsansnlussaulsuanes
FNMIFDUTING LDLABFDUIILGD 3 15958U
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9 waliweiivszaumsalifiuansdiiasud
indAnweimenildndes udeenfhummseiaes
umindnmaireninenmansiiuad iy 3
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Fuderaulumsilnuszaumsalindwasnnane
INNMENSINEIRMULATIMENT

sUuuumE
ATeifunuideuuunynsdidnm
(Multisite case study) ﬁsiqﬁﬂwﬂm%ﬁnﬁmmi
25U180819INYY (Thick description)(Sturman,
1997) SawnaanmiumsiSsumssauilEndua
indnw agignanilanddulil 4 S 4 au
UATANNTNNUS TV TNUNAAGINENINUMSUJUR
maaaulussuiemsilndssaumsalimine 3
UsumiaamsAnsnianutudeuiasiansnsmme
TosmAdeuuuwynsdifnunazdeiisamuaunso
Tumsenalau (Transferability) HOMTINETEHINUIUN
suflugadauisiuanuasimeuan (External
validity) 2asnudssuuunsadne Tagialy
(Lincoln & Guba, 1985,124) agralsiau
dasnneAdeiliflumsnnludednlasldnga
aradnauaEn gIvededldayaiiunisaguda
(Generalization) WgaUsemns msldvsansens
Tou wamaisedeauagsumsnasanuasgldua
mM3ideAgfuauTaandalszuiNuiunges
middeiiuasuiumasglinamive

A4 A o a v < 9
wsavdiafldlunsiteuasmsiiununadaya
2 & A a v & & H <
wiaadianldlumsideaseiluseaniiu 4
¥ilo waziin1stiusIuINTays aveastdae
aaluil
% < &
1. msdnawalilusayaea

U 4

PdedumusiunfaisriunsGoums
souildnduasindnwuiunayana 2 ase fe
sazEnduuazdugamsilnlssaumsalininag
ToglFmmuiivssandannmsfnmeas Boulaoude

(2000, 177) FENYILDYAYDIA WA

- U@ unumnzataslunssuIums
Baumsaauilandfeacls

- uAe N unumeasinSeulunszuu
msBSaumsdauldnddoasls

- vhudarh maBeusiandfeauldashals

~Sgaunuulaivhudenylvmsaay
Wanduszauanudnsa mnzmale

- nuguinnszuiumsGeumssauiand
w@ilaunuasls

2. MSFINANTTIUUALNITNNIHAINAA
nsdau
Tuszwihnmsilndssaunsalimdneg §3de

Funeamsdaurasindnweus: 2 adaldau
TogdanamsaauasaniiluraaSmimidndienu
Suslsendnunii 5/1 FeiltinGeusou 27 au
FunamsaauzesnuzluvaassinWandueau
Fusisendnunii 4/2 FeilinGeusou 25 au
Funamsdeurasliluesdouinilandiugu
Fuisendnwili 5/5 FeinFeusau 30 au
Ltaxé'fqLﬂﬂﬂﬁiaauwaqglaiuﬁ'aqL'%ﬂu'imﬁaﬂﬁv’ﬁwugm
Suslsendnunii 5/6 FeiltinGeusu 26 au
ToavduaSasumsdunaudasasa fisedumual
vndnwilagldeanuedai

_ vhudetwndelaludes(fiaeu)i
ENNABNTINANNN LazainSe Y

~ ludas(Pgaw)vhudasmsliinGau
amsi3eugaslste

- Mudenliisaauuuule

- udnfanssuMsSeumMsaauatals

- MUANINIDFDULZNAINTTNAISLIBU
msaauiildminzaniuiiamisaundali sy
wale

- mlavhidalidenldsaaundananssu
MSEEUMSTAULUUBY 9

- vnulddamaiFeuseslath
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- ynuRahdemsBeuiildianumane
an fuilemiisaunialal mnzvgla
- MuidsTauwazUssiiiunanisiseusg
aghals
- MuAeITIawasUssiiunamsGeug
lFminsaudemsamagaumsdeuiuasinGeu
Tuilamiiaauvialal innzmgle
3. MadumBaiaINsFRaBIKazaINTE
finan
Fisedumualornsdiidsanazaiansd
finadienfumsuiiamsseuzanindnmauss
2 A% A anuzENEULAEAugamMsTinUssaumsn]
Amndwag Femaaildlumsdumuaificail
- vhudahiindnmniienugluiaviiiy
gl
- udaNundnmIananIINNTSEY
msaauduagalaa
- vhudehiindnnlddemsdeuiiiu
aghalathg
- uaeNdndnmiawasyssiiiuna
m3Geugitluadalsthe
- Tumwsn shudehiindnmniihugua
fiWannmasadnlste nzmgle
- yudehaadueaindnmithugua
Aeazls wnzmgle
- yhudahyafimsuSulswesindnm
fihuguadeatls innzmale
4. MIUDNEISIHEITa
FisafunuTNensihetasiitndnm
wdazauwdaduluszuirensilnlszaunisol
AINAg 0IEN ayhiu unumsaeu lunu
Tuanug wuunegau wuuingie Wudu
ManUNUTINGaaINUIEIS nande M3
dumual msdung wazmafusiunuenasi

NENYBe wazMNVAIELVaNBYA NaNAB UNANE

v
{ 7

INsEAee wazornsdimaitalnngluanu
358i Bani wediasud (Triangulation) @
{hasmsniislumsiinanudaield saenams
WerosmAdedaumwaadumaied

MIIATIHdaY

{ivenanmnuiuiinnsdunivaluuife
WHentumsiseumsasuildndvesindnm ose
wituiinmsdumealindnsvasnsdau uaz
paamUtiuiin msdumualnnsdiiaeuazanse
dmaduuuadad Mntuwhdayaildanms
paamdiuiinmssumueal LuutuHnMIFING
msdau waztanansfitiendasiiiusiurnldn
AeneigedinGend Constant comparative method
(Glaser & Strauss, 1967) %mﬂu'ﬁ%‘imswﬁﬁaga
finsswdan 9 futueeumafununudays
frumaulasasUlumsiinnsidayadsil

1) wW3auiisy (comparing) ﬁayjaﬁl@ﬁm
Tdanwazanuwmiiauniaanuaae uarvadiu
WIANNAN

2) aldSudayalua doyadendnasgn
Wisudsududayaiioglunanamjiduudido
avlunmnanyenn 1 mnidayalalimansodnas
Tunnanyiifagld fasahevnanyiulniiie
sae3utiayatiu

3) WINFUUUULEANNENNUS (seeking
for patterns and relationships) wawmmmjshq i
eaailudmedineunngmsalfidnen

Mmiluannngiseasiansidayaiiiuae
astldn usngenzianudunussznig
nIANEAE

HawazInnsal
{IvguainEuaNataINanIAANwueN
il e gla Y& wezenuduwussevinansdl
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TussuduzaanisilnUssaumsalindnng
A unumeasaglunssiumsGaumsaay
Wand fo Wugns=fiadasu Gaugde 9 saum
Nnendaenuinenemans syumsaauliinGauie

Vv o v a I o 4 1 C% = =
anunla nnwe Aadly vy SHrudnGaul
UNUM fa eavlllanadnanalInWandianazle
auladauiland wndidan madeuiidndiioau
WaagmuuatinGeuasule wiaun3auriims

<~ 2 L% k4 ] < =) [ [l
neaaasanuutiniale ashalstany aniiliuwila
Msgaunvvlanmiimsaauildndlszauany
o o a1 I a v v
#1152 wane “daztlumsaaunuiumslids
W0 9 wazdnanssultnGawm”
nilglainnszuriumsGaumssauiandiaiion
nU “M3guams” laang Ao fUguasBuse
213 Belumsussemsdeslddunaninuanes
NUMNBIAYB9e1IMS WlpuAUAFNGaImaaadld
FBFDULVUAN ) UFUNAKANAATUN VNN
Tuudasrias dwtinGeau fe 21ns Tamnguy
VNS LEEIUNFNNALBLAINTENLEY DIVNSNDBN
nnfissnddonulieis duugasfavaneaaims
BEUMSFDY NABD SEMHVDIDIMNSNA LFNUNY
oA v oo v v 1 aa I3
msnnEeaulimsesusudaisaauvaagiiu
28196
a P aa SV v

MNP MsFauldndaaaldan
MIGeu3eN 9 wazliinGeuluananssuiie
WANANNFUanYe laetinisaudaiinnadng
IV a o o A oA v & P = a o o
o ldndiinanazlentlacaun Fuwndanennu
madaudldndnuiulvinGaudjuiananssumui
A3LaaNuazan MHlumMsAnwuee Gallagher (1993
cited in Porlan & del Pozo, 2004) (38070 “M9
aaulagldygananssunaginle” wndadeniu

= ara g = 1} vV N~
Msissumsaauldndupanniilylananalviiuv

sthedaaud wiuinGaudugudnaueamsBeu
msseu wnsumnmlasdnlvgdediag Fuilu
Hidan neaaeld uasdnwmnavasmsldiBasuiuy
i 9 lupaeiinGoudumnmiewddnaan
fuazufianansaniingialile
drunndafnduisaeuilandiszauamny
drdaweuniltudanndasiumsgian “msduy
2m3” {luethannmnseiivindeiinsnaass
THssounuui 4 uddunanaiiiadamsGeus
2aaunBeuENaunumMs IFaunanae 9 lums
Ugeoms Mduauiionafuwszhanidsd
Uszaumsailumsaauras Jlaignisaauuuule
fagilimsseuilandussauanudiia Faua
msIseiiganndesfumsAnuuas Graber (1995)
fnuh lusaiinussaumselimineg Wndnm
AFALANOBHNITIDUYBIAULDY (Personal theory
of teaching) LLasaxwmmwmaaqiﬁwqwﬁﬁ?ﬂu
FULUU2BNIEIRUNTDNANTINAN ) uaNIINTIY
Tunsdimauniiazifiuhmaguanifsdumsideu
msdauilanduasnstienuduiusiuunaadndu
maBaumsdauiland washielidnlawnde
Ganauaenglaandaunnieiu (Tobin & LaMaster,
1995, 241, Stofflett, 1996, Martinez et al.,
2001, 974)
wiilasunauninannlsausauliaauin
Aandtadu dmduinGeuduisendnmii 5
Y 2 v¥es Ty 3 Mdavan As 2aamad anw
$ou wazadu TnfieudaunIMNG 8 AU/
duanyi luseuduzasmsilnuszaumsalimznag
nHuiumssausuuusiens loaldusiulalssnay
Faiafunndaimiumsdsunsaauilanduag
waflufumslddemadeuiussmaujiananssy
sostinGeu miluwneiisadams “aauly
i nzilemilandidasaauiiinnuas nmi
e Fedeihfumiloutatiutiady (constraint)
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Turly Seuudileaslsnudia wsnenWand
= = v a < L | " Y 1
Ao Baugossumd w@wn(inew) laihlan
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Beliefs are psychological constructs potentially driving a teacher to make pedagogical decisions and
act. In this study, the metaphor construction task (MCT) was utilised to uncover beliefs about
teaching and learning science held by 110 pre-service science teachers participating in the standard-
based teacher preparation programme. Overall, the participants’ dominant metaphor categories
were teacher as nurturer/cultivator, as knowledge provider, and as superior authoritative figure. The
findings from descriptive comparisons did not show meaningful patterns of metaphors in association
with the factors of gender, study major, or class level. The MCT, incorporated with in-depth inter-
views, revealed that out of 30 volunteers, more than half expressed a major change of metaphor after
one semester’s participation in the standard-based programme. The major path of metaphor change
was from the teacher as nurturer/cultivator to the teacher as knowledge provider. Pre-service teach-
ers’ beliefs are metaphorically rooted and culturally influenced. The implications regarding the util-
isation of MCT, modification of teacher beliefs, and science teacher education are also discussed.

Keywords: Metaphor; Teacher beliefs; Teaching and learning; Teacher education;
Pre-service science teacher

Introduction

One of the significant stages in the process of learning to teach science takes place in
science teacher preparation programmes. According to constructivism, individuals
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are not blank slates; they come into teacher education with perspectives, knowledge,
and beliefs constructed from past experiences. Numerous studies reiterate a wide
range of beliefs about teaching and learning held by pre-service science teachers at
different stages in teacher education. Whatever these beliefs are, they strongly
impact pre-service teachers in interpreting and constructing perspectives and mean-
ings for becoming science teachers, and, finally, for acting in classrooms. The impor-
tant tasks for science teacher educators are, therefore, to identify pre-service science
teachers’ existing beliefs about teaching and learning and to utilise those beliefs as
stepping stones to help them become effective science teachers.

Becoming a science teacher in Thailand now is more difficult than in the past. Since
2003, a teaching career has been officially accepted as a highly qualified profession
according to Section 43 of the Teacher and Educational Personnel Act B.E. 2546
(Secretariat of the Cabinet, 2003). A prospective science teacher must be completely
qualified with knowledge, professional experience, and ethics standards. Only a qual-
ified person has the right to obtain a teacher professional licence (TPL), which allows
him or her to legally teach in public schools. According to the Regulations of Teacher
Professional Licence B.E. 2547 (National Teacher Council, 2004), prospective
science teachers are required to have at least one-year experience in school. This
requirement obliges teacher education agencies nationwide to revise their teacher
programmes by extending student teaching from one semester to two semesters,
which leads to the extension of teacher education from four to five years.

The occurrence of standard-based science teacher preparation programmes is an
interesting phenomenon. However, a study of the impact of such programmes on
prospective science teachers’ beliefs about teaching and learning science is still
limited. The central focuses of this study were to explore pre-service science teach-
ers’ beliefs about teaching and learning, which were revealed through their meta-
phors, and to study the impact of one semester’s participation in the standard-based
programme on their metaphor modifications.

Theoretical Underpinnings
Beliefs about Teaching and Learning

Beliefs are regarded as psychological constructs, including understanding, assump-
tions, images, or propositions a person feels to be true (Green, 1971; Kagan, 1992;
Richardson, 1996) and that have a significant relation to personal, episodic, and
emotional experiences (Nespor, 1987). Importantly, beliefs function as a filter that a
person uses to interpret derived experience and to guide decision-making and subse-
quent action (Pajares, 1992).

Whether consciously or not, pre-service teachers bring a variety of beliefs with
them into their teacher education. These beliefs have developed as a result of
personal experiences both in and out of school (Kagan, 1992; Nespor, 1987). In
particular, beliefs about teaching and learning can be classified according to extant
studies into two major groups, that is, teacher-centred and student-centred. The
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main characteristic of teacher-centred beliefs is knowledge transmission; a teacher
delivers content to students through lectures, and students memorise that content.
In contrast, student-centred beliefs emphasise knowledge construction; a teacher
manages the appropriate learning environment and students construct their own
knowledge. The proportion of teacher-centred and student-centred beliefs held by
teachers are diverse according to context (Hancock & Gallard, 2004; Levitt, 2001;
Tsai, 2002; Van Driel, Bulte, & Verloop, 2007; Weber & Mitchell, 1996).

Throughout teacher education, some teaching and learning beliefs held by pre-
service teachers may be challenged and modified, whereas others may be left
untouched. Science teacher educators are responsible for eliciting pre-service teach-
ers’ teaching and learning beliefs and utilising such beliefs as starting points for
further professional development. However, eliciting pre-service teachers’ beliefs is
difficult due to the nested nature of beliefs.

Nested Nature of Beliefs

Beliefs are complex and are nested within belief systems. Each belief system may
consist of several belief clusters (Green, 1971). People tend to order their beliefs into
clusters. Teachers, for example, may cluster general education with domain-specific
beliefs (Van Driel et al., 2007). Green (1971) asserted that one person’s belief clus-
ters are, more or less, isolated from those of others. Unlike knowledge systems, belief
systems do not require a general consensus. Some teachers may apparently hold
conflicting belief clusters within the same belief system or combine beliefs from
different clusters to form their belief systems. Many teachers seize both teacher-
centred and student-centred beliefs and utilise them in different teaching situations
(Gipps & McCallum, 1999; Van Driel et al., 2007).

Bryan (2003) illustrated the nestedness of Barbara’s belief systems and its influ-
ences on her classroom practice. Barbara held two incompatible nests of teaching
beliefs: Nest A included didactic, teacher-centred beliefs, whereas Nest B included
conceptual learning-centred beliefs. Her classroom practice was predominantly
guided by Nest A, yet her vision of practice was largely inspired by Nest B. Barbara’s
conflict of belief nests led to teacher tensions that could be resolved by gaining more
professional experience and striving to reconcile belief discrepancies (Bryan, 2003;
Simmons et al., 1999). Resolving a teacher’s belief conflict means empowering the
teacher (Briscoe, 1991).

The literature suggests metaphor construction as one effective method to unearth
the complexity of beliefs about teaching and learning that are deeply rooted and
nested in prospective teachers’ belief systems. The following section describes the
characteristics, importance, and implications of metaphor in teacher education.

Metaphors as Root Beliefs about Teaching and Learning

A metaphor represents a linkage between two dissimilar ideas (concrete and
abstract) or the projection of one schema (a source domain of the metaphor) onto
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another schema (a target domain of the metaphor) (Lakoff & Johnson, 1980). The
metaphor acts as a lens or a filter through which something is viewed, and it
becomes a mental model for thinking about it in light of something else (Saban,
Kocbeker, & Saban, 2007). People tend to understand their world through meta-
phors, which relate complex phenomena to something previously experienced. As
Lakoff and Johnson (1980) stated, people seek out their personal metaphors to
‘make coherent our own pasts, our present activities, and our dreams, hopes, and
goals as well. A large part of self~understanding is the search for appropriate meta-
phors that make sense of our lives’ (p. 233).

Metaphors convey richness of meanings, for example, mood, control, roles, atti-
tudes, and beliefs that are deeply rooted in individual minds (Gurney, 1995). People
sometimes hold on to metaphors, which lie beneath the surface of awareness, and
use them as a frame to define experience (Hardcastle, Yamamoto, Parkay, & Chan,
1985). Accordingly, an examination of an individual’s metaphors can reveal his or
her tacit beliefs, mental models, cultures, and inner worldviews which literal
language cannot articulate (Gurney, 1995; Moser, 2000). As Abusson and Webb
(1992) found, elementary teachers verbally described their teaching and learning
beliefs as student-centred, but the vast majority of their teaching metaphors were
teacher-centred. Interestingly, there were only a few teachers who recognised the
inconsistency of their beliefs expressed through literal language and metaphor.

Metaphors are a powerful cognitive tool for gaining holistic insights into student
teachers’ professional thinking (Saban et al., 2007; Tobin & Tippins, 1996). Requiring
student teachers to construct teaching metaphors may help them to reveal their root
beliefs about teaching and learning, to recognise the relationship between them, and
to understand their complexity (LLeavy, McSorley, & Bote, 2007).

Written metaphors alone may not be sufficient to understand such complex
constructs as beliefs. The use of metaphor drawing can fulfil the belief elicitation
task because it can express a drawer’s elusive, ineffable beliefs, and their contradic-
tions (Weber & Mitchell, 1996). It can also track the drawer’s belief modifications
(Hancock & Gallard, 2004). Teacher educators can ask pre-service teachers either to
choose metaphor drawings from a list (see Ben-Peretz, Mendelson, & Kron, 2003)
or to freely draw their own metaphors (see Weber & Mitchell, 1996).

Modifications of Beliefs about Teaching and Learning

Pre-service teachers enter teacher preparation programmes with their own nest of
well-established beliefs about teaching and learning that are firm and resistant to
change (Abusson & Webb, 1992; Joram & Gabriele, 1998; Weinstein, 1990; Zeichner
& Gore, 1990). Pajares (1992) asserted that ‘teachers’ beliefs generally are not easy
to change, even when, based on opposing evidence, it is logical or necessary for them
to do so’ (p. 317). To change belief systems requires a ‘conversion or gestalt shift’
rather than sound reasoning (Nespor, 1987, p. 321). Changing teachers’ beliefs
appears to be a difficult task for teacher educators. In this case, the word ‘modifica-
tion’ may be a more appropriate description than ‘change’.
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Beliefs may vary according to their ease of modification. Within a specific belief
system, some beliefs may be more central than others; the more central the belief,
the more difficult to modify (Rokeach, 1968). The beliefs guiding practice are also
hard to modify because they are developed over a lifetime of experiences both in
and out of school. In Briscoe’s (1991) case study, Brad accepted the metaphor of
a teacher as a giver of information for over 40 years and stated, ‘it is a hard thing
to let go of (p. 196). Also, when a particular belief cluster changes, it may impact
others. For example, changing teachers’ beliefs about teaching and learning
science may be a prerequisite for changing their beliefs about science, or vice versa
(Tsai, 2002).

There were several attempts to modify pre-service teachers’ beliefs about teaching
and learning that took place in various characteristics and settings such as an educa-
tional psychology course (Joram & Gabriele, 1998), an introductory education
course (Weinstein, 1990), a methods course and student teaching (Hancock &
Gallard, 2004; Uzuntiryaki, Boz, Kirbulut, & Bektas, 2010), an intervention project
(Meirink, Meijer, Verloop, & Bergen, 2009), an intervention programme (McDevitt,
Heikkinen, Alcorn, Ambrosio, & Gardner, 1993), a teacher preparation programme
(Abusson & Webb, 1992), and throughout the career span (Ng, Nicholas, &
Williams, 2010).

Those studies asserted that beliefs about teaching and learning are, to some extent,
stable and resistant to change. There were two possible directions of belief modifica-
tion, from teacher-centred to student-centred beliefs, or vice versa (Hancock &
Gallard, 2004; Weinstein, 1990). The basic principles to facilitate teachers to modify
their beliefs include the following: (1) making teachers’ beliefs explicit and taking
them into account when designing intervention (Joram & Gabriele, 1998); (2) awak-
ening teachers to be aware of their traditional beliefs, to consider and value alterna-
tive beliefs, and to project themselves into those beliefs (Briscoe, 1991); (3) requiring
teachers to immerse in a student-centred learning environment (McDevitt et al.,
1993; Uzuntiryaki et al., 2010); (4) diminishing false feedback and encouraging
critical reflection and corrective feedback concerning classroom observations of self
and others (Joram & Gabriele, 1998); (5) collaborative working with peers in
exchanging teaching methods and experiences, experimenting and evaluating alter-
native pedagogical strategies (Meirink et al., 2009); and (6) providing direct class-
room experiences to bring about a new understanding of teaching, learning, and
students (Alger, 2009).

Teacher Beliefs and Classroom Practice

Beliefs are mental constructions of experience that potentially guide a person’s
intentions for action (Hancock & Gallard, 2004) and drive his or her behaviour
(Richardson, 1996; Sigel, 1985). Accordingly, beliefs are accepted as the most
important determinant of human behaviour (Brown & Cooney, 1982). Human
beliefs and behaviour possibly interact in an ongoing way and change in a reciprocal
way (Guskey, 1986; Levitt, 2001). Nespor (1987), Samuelowicz and Bain (2001),
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Bryan (2003), and Levitt (2001) supported the linkage between teachers’ beliefs and
classroom practice. That is, beliefs about teaching and learning strongly influence
teachers when they interpret pedagogical knowledge, organise and conceptualise
pedagogical tasks, and finally enact their pedagogical decisions.

Similarly, several studies (Briscoe, 1991; Buaraphan, 2007; Hardcastle et al.,
1985; Martinez, Sauleda, & Huber, 2001) reported the relationship between teach-
ers’ metaphors and classroom practice. Metaphors exert powerful influences on
teachers in their planning and thinking about teaching and learning. They also affect
the way that teachers instruct in multiple environments. Thus, metaphors incompat-
ible with the reform movement can impede the functioning of teachers in line with
the reform. That is, teachers who view their roles as a giver of knowledge cannot
function consistently with reform emphasising students to take the responsibility for
their own learning (Briscoe, 1991).

Some studies, however, argued that the relationships between teachers’ beliefs or
metaphors and classroom behaviour were not clear-cut. Mellado, Bermejo, Blanco,
and Ruiz (2007), Simmons et al. (1999), and Uzuntiryaki et al. (2010) found that
many teachers held student-centred beliefs but enacted the teacher-centred peda-
gogy with little pupil participation. Lederman (1992) suggested that situational
factors possibly interfered with teachers when they tried to transfer their teaching
and learning beliefs into classroom practice. School and classroom cultures and
curriculum could influence teachers, especially novice teachers, when they made
pedagogical decisions and judgements (Briscoe, 1991; Mellado et al., 2007;
Munby, Cunnigham, & Lock, 2000; Tobin & Tippins, 1996). Some teachers came
into their classrooms with student-centred beliefs, but the reality of the school and
classroom environment compelled them to use teacher-centred approaches, which
were effective for classroom control and congruent with school norms (Briscoe,
1991). The amount of work required by the national curriculum and tests addition-
ally influenced teachers to utilise a transmission mode more frequently (Gipps &
McCallum, 1999).

Teachers’ beliefs are widely regarded as a determinant of teachers’ classroom
behaviour and a factor for promoting the translation of innovative ideas into practice
(Waters-Adams, 2006). Accordingly, identifying pre-service teachers’ beliefs about
teaching and learning potentially lead teacher educators to understand how and why
they teach (Nespor, 1987). Importantly, helping pre-service teachers to cultivate
teaching and learning beliefs in line with the reform movement may contribute to
the success of the reform.

Standard-Based Science Teacher Preparation Programme

Thailand lies at the heart of Southeast Asia and has a population of approximately
65 million. According to the Basic Education Curriculum B.E. 2544 (Ministry of
Education, 2001), basic education in Thailand includes 12 years of study that are
divided into four major levels: Level 1 (Grades 1-3), Level 2 (Grades 4-6), Level 3
(Grades 7-9), and Level 4 (Grades 10-12). Teacher education in Thailand was
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officially established in 1892. Subsequently, a number of teacher education insti-
tutes were expanded to meet an urgent demand for teachers. However, this effort
was concentrated on the quantity rather than the quality of teachers. At the present
time, there is wide concern for the quality of teachers and teacher education.

In 2003, the Thai government proclaimed the Teacher and Educational Personnel
Act B.E. 2546 (Secretariat of the Cabinet, 2003). “Teaching’ is officially stated in the
Section 43 of the Act as a ‘highly-qualified profession’. To be a teacher in basic
education means to be fully qualified in accordance with the knowledge, professional
experience, and ethics standards consisting of language and technology, curriculum
development, teaching, psychology, measurement and evaluation, classroom
management, educational research, educational technology and innovation, and
teacher conduct standards. Only a qualified person has the right to hold a TPL,
which legally allows him or her to be a teacher in public schools. The process of deliv-
ering, holding, and maintaining the teacher licence was subsequently proclaimed in
2004 by the Regulations of Teacher Professional Licence B.E. 2547 (National
Teacher Council, 2004).

The Act and Regulations are bringing about many significant changes in Thai
teacher education. Teacher preparation agencies nationwide have revised their
programmes to ensure that all prospective teachers are completely qualified accord-
ing to the standards and requirements. Regarding the school experience require-
ment, each prospective teacher must complete at least one year (360 hours) of
experience in school that partially includes at least 210 hours of experience in class-
room teaching. To serve this requirement, science teacher preparation programmes
have extended student teaching from one semester to two semesters, and this has
subsequently led to the extension of teacher education from four to five years. In
general, during the first four years, pre-service teachers are required to take courses
in science, education, and teaching methods and to gain experiences in classroom
observation and participation. In the final year, they must perform student teaching
in schools. Additionally, they must select specific problems faced in the first semes-
ter and conduct classroom action research to solve these problems in the second
semester.

The Study
The Setting

This study was conducted in the first semester of the 2008 academic year at a
university located in the centre of Thailand. The institution is a large, well-known
university that was established in 1904. This university is one of several institutions
that initiated the standard-based teacher preparation programme in 2008. There are
four study majors relating to science teacher education: biology, chemistry, physics,
and general science. For graduation, pre-service science teachers require at least 164
total credits: general education (30 credits), teaching profession (51 credits), specific
courses (77 credits), and free elective (six credits).



16: 35 16 June 2011

Downl oaded By: [Buaraphan, Khajornsak] At:

1578 K. Buaraphan

The First Phase of the Study

The study was divided into two main phases. The first phase was conducted at the
beginning of the first semester of 2008 academic year. The purposes of this phase
were as follows: (1) to explore the participants’ metaphors that used to describe their
beliefs about teaching and learning science; and (2) to reveal the possible relation-
ships between the participants’ metaphors and their class level, gender, and study
major. The participants were 110 pre-service science teachers, who were asked to
complete a metaphor construction task (MCT), shown in the Appendix.

The MCT incorporates a metaphor drawing task (see Weber & Mitchell, 1996)
and a written metaphor task (see Leavy et al., 2007) to strengthen the belief elicita-
tion task. A number of extant studies (e.g., BouJaoude, 2000; Leavy et al., 2007;
Martinez et al., 2001; Massengill, Barry, & Mahilos, 2008; Massengill, Mahilos, &
Barry, 2005; Saban et al., 2007; Weber & Mitchell, 1996) have reported validity and
effectiveness of both tasks in exploring respondents’ beliefs about teaching and
learning. The pilot tests were conducted with 10 undergraduate student teachers, 12
graduate student teachers, and 11 science teachers who attended the courses and
workshop taught by the author. Participants took approximately 45 minutes to
complete the MCT. The interviews conducted after the completion of the MCT
revealed a correspondence between these respondents’ written and drawn meta-
phors and their verbal explanations. These results presented the clarity and validity
of the MCT in exploring respondents’ beliefs about teaching and learning science.

Thirty participants, who volunteered to further participate in the second phase of
the study, were interviewed in order to explore their belief metaphors in depth. The
interview questions aimed to clarify the ambiguities that existed in the MCT. The
guiding questions were: ‘Which part in your metaphor or drawing represents
teachers (or learners or the teaching-learning process)? Why?’ and ‘Do you have
anything else to clarify or add in your metaphor?’ The data from the interviews were
significant for helping to track the volunteers’ metaphor changes.

In data analysis, each metaphor was considered for its validity. The invalid meta-
phors were those that: (1) provided plain description without mention of a meta-
phor; (2) mentioned a metaphor without provision of its rationale; (3) were unclear
and difficult to place under specific clear category; and (4) were idiosyncratic (Saban
et al., 2007). The invalid metaphors would have been eliminated from the pool of
metaphors; however, all metaphors constructed by the participants in this study
were valid. This confirmed the clarity of the MCT. In addition, individuals’ draw-
ings and written responses were compared and judged by their correspondence. In
this study, there was no mismatch between the participants’ drawings and their writ-
ten responses. After that, 10 metaphor categories proposed by Saban et al. (2007)
were utilised for the framework of coding. Each metaphor was constantly read and
coded into a metaphor category. The coding process led to the modification of
extant metaphor categories shown in Table 1.

The modifications included: (1) changing Code 4.02 ship captain to captain/
driver; (2) adding cookbook and glass into Codes 1.08 and 1.11, respectively; and
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Table 1. Metaphor categories of teaching and learning science
Category Metaphor Teaching and learning
1. Teacher as 1.01 Sun, 1.02 Candle, 1.03 * Teaching is transmission of

knowledge provider
(student as passive
recipient of
knowledge)

Teacher as moulder/
craftsperson
(student as raw
materials)

Teacher as curer/
repairer (student as
defective individual)

Teacher as superior
authoritative figure
(student as absolute
compliant)

Teacher as change
agent (student as
object of change)

Teacher as
entertainer (student
as conscious
observant)

Teacher as
counsellor (student
as significant other)

Tree/Fruit tree, 1.04 Light, 1.05
Flower, 1.06 Computer user,
1.07 Television, 1.08 Book/
Cookbook, 1.09 Pen, 1.10
Spring, 1.11 Jug/Glass, 1.12
Fountain, 1.13 Rain, 1.14
Writer/Poet, 1.15 Shopkeeper,
1.16 Buddha, 1.17 Sky, 1.18
Wind, 1.19 Food, 1.20 Cook

2.01 Sculptor, 2.02 Painter, 2.03
Constructor, 2.04 Baker, 2.05
Potter, 2.06 Honeybee, 2.07
Cook, 2.08 Jeweller, 2.09 Tailor,
2.10 Carpenter, 2.11 Architect,
2.12 Miner, 2.13 Weaver, 2.14
Ironworker, 2.15 Contractor,
2.16 Technician, 2.17 Mill, 2.18
Factory, 2.19 Garland maker

3.01 Doctor, 3.02 Medicine,
3.03 Mechanic

4.01 Shepherd, 4.02 Captain/
Driver, 4.03 Locomotive, 4.04
Brain, 4.05 Vehicle, 4.06 Life,
4.07 Earth, 4.08 Rod, 4.09 Chef,
4.10 Container

5.01 Fashion designer, 5.02
Scriptwriter, 5.03 Laundryman

6.01 Actor/Actress, 6.02 Stand-
up comedian, 6.03 Magician,
6.04 Sportsman

7.01 Parent, 7.02 Friend, 7.03
Psychologist, 7.04 Companion

knowledge from teacher to
students.

Learning occurs when students
accumulate knowledge
transmitted from teacher.

Teaching is producing
students as socially useful
products.

Learning occurs when students
change as teachers intended.

Teaching is diagnosing and
fixing students’ errors or
deficiencies.

Learning occurs when
students’ errors or deficiencies
are fixed.

Teaching is totally controlled
by teacher.

Learning occurs when students
follow instruction.

Teaching is changing students’
lives for society’s future.
Learning occurs when students
are transformed as envisions.

Teaching is acting for fun and
to break down students’
affective domain barriers.
Learning occurs when students
have fun, pay attention, and
participate in activities.

Teaching is advising students
to be emotional and
psychological well-beings.
Learning occurs when students
take advantage from advice.
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Table 1. (Continued)

Category Metaphor Teaching and learning
8. Teacher as nurturer/  8.01 Gardener, 8.02 Farmer, » Teaching is nourishing
cultivator (student 8.03 Soil, 8.04 Chameleon, 8.05 student potential capabilities
as developing Parent within caring environment.
organism) * Learning occurs when
students develop in their own
paces.
9. Teacher as 9.01 Compass, 9.02 Lighthouse, » Teaching is scaffolding
facilitator/scaffolder 9.03 North star, 9.04 Flashlight, student.
(student as 9.05 Traffic signs, 9.06 Taxi * Learning occurs when
constructor of driver, 9.07 Road map, 9.08 students construct their own
knowledge) Torch, 9.09 Bridge, 9.10 knowledge.
Ladder, 9.11 Oil
10. Teacher as 10.01 Tour guide, 10.02 Coach, » Teaching is coordinating
cooperative/ 10.03 Conductor, 10.04 Co- learning activities in
democratic (student actor/Co-actress classroom.
as active participant * Learning occurs when teacher
in community of and students collaborate in
practice) construction of knowledge
together.

(3) adding the emerging metaphors of 1.16 Buddha, 1.17 sky, 1.18 wind, 1.19 food,
1.20 cook, 2.18 factory, 2.19 garland maker, 4.05 vehicle, 4.06 life, 4.07 earth, 4.08
rod, 4.09 chef, 4.10 container, 5.03 laundryman, 6.03 magician, 6.04 sportsman,
8.05 parent, 9.11 oil, and 10.04 co-actor/co-actress. It must be noted that similar
code names could appear in different metaphor categories, such as ‘parent’, which
appeared in Codes 7.01 and 8.05 and ‘cook’, which appeared in Codes 1.20 and
2.07. This situation occurred because in these instances, they expressed different
teaching and learning beliefs. For example, a teacher as ‘parent’ metaphor in the
teacher as counsellor category (Code 7.01) emphasises the major role of a parent
(teacher) in providing advice to his or her child (student). However, a teacher as
‘parent’ metaphor in the teacher as nurturer/cultivator category (Code 8.05) empha-
sises the major role of a parent in raising essential capabilities in a child within a
caring environment.

Three science educators, who graduated with PhDs in science education and
were fluent in both Thai and English languages, were asked to independently code
all metaphors into the modified categories. The experts were informed that they
could assign an individual metaphor into only one category and could not leave any
metaphor out. After coding was completed, the experts considered the language
issue, regarding both the translation from Thai to English and vice versa. The meet-
ing was conducted with all of the experts to resolve any disagreements according to
coding and language. Finally, the inter-rater reliability of metaphor coding was
established by using the Miles and Huberman (1994) formula, for example,
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Reliability = Agreement/(Agreement + Disagreement). The inter-rater reliability of
metaphor coding in this phase was 0.95. Miles and Huberman suggested that inter-
coder agreement in qualitative data analysis should approach or exceed 0.90. The
frequencies and percentages of the metaphors in each category were counted and
calculated, respectively. Finally, the frequencies of those metaphors were compared
across the participants’ gender, class level, and study major.

The Second Phase of the Study

The second phase was conducted at the end of the first semester of the 2008
academic year. The main purpose of this phase was to track how, and to what
extent, the volunteers changed their metaphors after one semester’s participation in
the standard-based programme. The volunteers were requested to complete the
MCT and to participate in individual interviews with the same set of questions
mentioned earlier.

The procedure from the first phase was employed to analyse the metaphors in the
second phase. The inter-rater reliability (Miles & Huberman, 1994) established by
three experts in the second phase was 0.92. The frequencies and percentages of
the metaphors in each category were counted and calculated, respectively. Also, the
metaphors constructed by each participant at the beginning and at the end of the
semester were compared, and the changes were classified into four main characteris-
tics. That is, when the participant retained the same metaphor, metaphor category,
and metaphor description, he or she was categorised as ‘no change’. ‘Minor change’
meant that the participant held the same metaphor and metaphor category but
changed their metaphor description. ‘Moderate change’ meant that the participant
changed his or her metaphor and metaphor description, but they were coded in the
same metaphor category. When the participant changed his or her metaphor, meta-
phor category, and metaphor description, he or she was, then, characterised as
‘major change’. In the final stage, the frequency of each characteristic of metaphor
change was counted.

Results and Discussion
Results and Discussion Emerging from the First Phase of the Study

Background of participants. There were 110 pre-service science teachers who partic-
ipated in the first phase. A majority of the participants (82.73%) were female. The
participants’ ages ranged from 18 to 24 years old. Specifically, about one-third of
them (34.55%) were 19 years old. The numbers of the participants in the first,
second, third, fourth, and fifth years were 28 (25.45%), 17 (15.45%), 22 (20%), 19
(17.17%), and 24 (21.82%), respectively. Nearly half of the participants (43.90%)
had studied biology, whereas the remainder had studied chemistry (23.17%),
general science (18.29%), and physics (14.63%).
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Metaphors of teaching and learning science. Table 2 shows 39 metaphors constructed
by the participants. The wide range of metaphors indicated the participants’ diverse
thinking about teachers, teaching, and learning.

The most dominant metaphor that the participants used to describe their belief

about teaching and learning science was teacher as gardener (28.18%). The other
favourite metaphors were teacher as a candle or as tree/fruit tree (5.45%), and
teacher as computer, captain/driver, or tour guide (4.55%). The quotes and figures
illustrating these metaphors were as follows:

Teachers as gardeners as in Figure 1: ‘A teacher is like gardener. Students are like
trees. The gardener grows trees. He or she helps trees thrive and grow up by
watering, fertilising, and soiling.’

Teachers as lighted candles: ‘A teacher is like a lighted candle. Students are like
candles without lights. The lighted candle (teacher) gives light (knowledge) to the
candles without light (students). As a result, students can see things in the candle
light, representing the fact that they have learned something.’

Teachers as tree/fruit trees: ‘A teacher is like a big tree. Students are like people
under the tree. The big tree (teacher) gives people shade, allowing the people to
take a rest and live. The tree also provides some food for survival.’

Teachers as computer users: ‘A teacher is like a computer user. Students are like a
monitor. The computer user (teacher) presses a keyboard to put the information

Table 2. Metaphors of teaching and learning science (z = 110)

Metaphor f % Metaphor f %
1.01 Sun 3 2.73 4.07 Earth 2 1.82
1.02 Candle 6 5.45 4.08 Rod 1 0.91
1.03 Tree/Fruit tree 6 5.45 4.09 Chef 1 0.91
1.04 Light 1 0.91 4.10 Container 1 0.91
1.06 Computer 5 4.55 5.03 Laundryman 1 0.91
1.08 Book/Cookbook 4 3.64 6.01 Actor/Actress 1 0.91
1.11 Jug/Glass 2 1.82 6.02 Stand-up comedian 1 0.91
1.16 Buddha 2 1.82 6.03 Magician 1 0.91
1.17 Sky 1 0.91 6.04 Sportsman 1 0.91
1.18 Wind 1 0.91 7.01 Parent 1 0.91
1.19 Food 1 0.91 8.01 Gardener 31 28.18
2.03 Constructor 4 3.64 8.02 Farmer 4 3.64
2.07 Cook 1 0.91 8.05 Parent 2 1.82
2.08 Jeweller 1 0.91 9.07 Road map 1 0.91
2.11 Architect 1 0.91 9.08 Torch 2 1.82
2.18 Factory 2 1.82 9.11 Oil 1 0.91
2.19 Garland maker 1 0.91 10.01 Tour guide 5 4.55
4.02 Captain/Driver 5 4.55 10.02 Coach 3 2.73
4.05 Vehicle 1 0.91 10.04 Co-actor/Co-actress 1 0.91
4.06 Life 1 0.91
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Figure 1. Teachers as a gardener

in or chooses the software to operate according to his or her purpose. The moni-
tor (students) expresses outputs of those operations.’

o Teachers as a captain/driver: ‘A teacher is like a driver. Students are like passen-
gers. The driver (teacher) controls the vehicle, such as a bus, ship, or airplane,
and brings all of the passengers (students) to the destination (objective of the
lesson). The selection of the vehicle depends on characteristics of the destination.’

o Teachers as tour guides, as in Figure 2: ‘A teacher is like a tour guide. Students
are like a tour group. The tour guide (teacher) and the tour group (students) have
the same destination and travel together. The tour guide holds a map. Both the
tour guide (teacher) and the tour group must, together, manage the journey or
solve the problem encountered along the path to the destination.’

Thai people generally view education as growth. They frequently regard the teacher
as a gardener and students as plants. A gardener (teacher) grows plants (students)
and keeps maintaining them until they yield products such as fruits or flowers (learn
and have better lives). These products that emerge reveal the success of education.
Hence, it is not surprising that the teacher as a gardener was dominantly presented
in this study.

Some favourite metaphors presented in this study, for example, teacher as a lighted
candle, as light, or as constructor, are also popular in the Thai context. Surprisingly,
no one mentioned the teacher as a hired boat metaphor, which has been popular for
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Figure 2. Teachers as a tour guide

Thai people for a long time: ‘A teacher is like a boatman. Students are like the
passengers. The boatman (teacher) rows and tries to deliver all passengers (students)
from one shore (not learned) to the other (learned)’ (see Moutbumrung, 2003;
Prawichai, 2005; Roydapan, 2000). The explanation may be that, presently, Thai
people, especially teachers and educators, have sparingly viewed the teacher as a
hired boat metaphor because it tends to negatively present a teacher as a person who
just teaches for money (be hired) and whose main duty is to make the student grad-
uate (deliver passengers to another shore). When the student graduates (reaches the
shore), the teacher—student relationship is finished.

Two new metaphors that emerged from this study, the Buddha and the garland
maker, are culturally influenced metaphors. That is, a majority of Thais are
Buddhists, who pray to, and pay highest respect to, Buddha. Similarly, teachers are
highly respected in Thai society. Also, some participants viewed teachers as helping
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students to live better lives, as Buddha did: “The Buddha himself thinks, observes,
and practices. He succeeds and can pass on his knowledge,’ ‘teachers are like Buddha
who disseminates his knowledge and enlightens Buddhists (students) to the nirvana
(knowing).’ In the case of the garland maker metaphor, a garland is highly valued in
Thai culture. It can be used to pray to the Buddha, monks, parents, and teachers, and
is involved in several important ceremonies, such as the wedding ceremony. Thais
value teachers highly in the role of garland maker, for example, a person who makes
better lives for students is like a garland maker who ‘designs and chooses appropriate
kinds of flowers to make a beautiful garland. The beauty of garland (students)
depends strongly on the maker (teachers) and the flowers (teaching)’.

All of the metaphors constructed by the participants could be categorised into
nine categories: teachers as nurturers/cultivators (33.64%), as knowledge providers
(29.09%), as superior authoritative figures (10.91%), as moulders/craftspersons
(9.09%), as cooperative/democratic (8.18%), as facilitators/scaffolders or as enter-
tainers (3.64%), and as change agents or counsellors (0.91%). There was no partici-
pant who chose the teacher as a curer/repairer category. This result indicated that
the participants did not view students as sick people or broken objects waiting for
doctors or experts (teachers) to cure or fix them. This finding differed from Saban
et al. (2007), who found that 21 participants (1.8%) constructed three metaphors
under the teacher as curer/repairer category. This contradiction may be a result of
the different cultural contexts in which the studies took place and the smaller
number of participants in this study.

Overall, the three most dominant metaphor categories for the participants were
teachers as nurturers/cultivators, as knowledge providers, and as superior authorita-
tive figures. The teacher as a nurturer/cultivator, which was predominantly found in
this study, corresponded with results of Massengill et al. (2008). Similarly, 35% of
the participants in Ben-Peretz et al. (2003) related the teacher to the caring image.

The teacher as knowledge provider as the second dominant category in this study
is also a popular finding in the literature (Leavy et al., 2007; Martinez et al., 2001;
Saban et al., 2007). Saban et al. (2007) presented five common metaphors of
teacher as knowledge provider, for example, sun, lighted candle, tree/fruit tree, light,
and flower. Two of these metaphors, teachers as candles and as tree/fruit trees, were
also popular in this study; however, the number of participants who mentioned them
(29%) was smaller than in the previously mentioned studies. Since the advent of the
learning reform movement in Thailand in 1999, one major responsibility of teacher
preparation agencies has been encouraging pre-service teachers to subscribe to and
enact student-centred beliefs. This study, surprisingly, revealed that teacher-centred
beliefs are still popular for a large number of pre-service science teachers. The long
immersion in teacher-centred schooling experiences, particularly before the learning
reform era, potentially influences these pre-service teachers to hold teacher-centred
beliefs (Leavy et al., 2007).

The teacher as superior authoritative figure was the third metaphor most frequently
raised by the participants in this study. This result indicated that these participants
tended to accept and emphasise teacher control. This finding is in contrast to that of
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Ben-Peretz et al. (2003), who found that teachers tended to reject a view of teaching
as judgmental and controlling. In addition, the teacher as entertainer metaphor cate-
gory was sparingly mentioned in this study. It is assumed that the participants viewed
teaching as a serious endeavour, as found by Ben-Peretz et al. (2003).

In addition, the new metaphors that emerged from this study were mostly categor-
ised into two main categories, the superior authoritative figure (vehicle, life, earth,
rod, chef, and container) and the knowledge provider category (sky, wind, food, and
cook). These emerged metaphors may imply that Thai pre-service science teachers:
(1) consider teaching to be a serious endeavour (Ben-Peretz et al., 2003), and (2) have
significant immersion in a teacher-centred learning environment (Leavy et al., 2007).

Relationship between metaphors and gender, class level or study major. From Table 3,
the three most often-mentioned metaphor categories held by males were teachers as
nurturers/cultivators (5 of 19), as knowledge providers (4 of 19), and as superior
authoritative figures (3 of 19). Females frequently mentioned four main categories,
for example, teacher as nurturers/cultivators (32 of 91), as knowledge providers (28
of 91), as moulders/craftspersons or as superior authoritative figures (9 of 91).

The most commonly chosen metaphor category, as can be seen in Table 4, for
Year 1 (15 of 28) and Year 4 (7 of 22) students was teachers as nurturer/cultivator,
whereas the most dominant category for Year 2 (6 of 17) and Year 5 (7 of 24) was
teachers as knowledge providers. Year 3 (6 of 22), however, held the categories of
teachers as knowledge providers and as nurturers/cultivators equally.

From Table 5, physics student teachers (4 of 12) most frequently mentioned both
teachers as knowledge providers and as nurturers/cultivators. The dominant metaphor
categories for chemistry (5 of 19), biology (13 of 36), and general science (6 of 15)
student teachers were the teachers as superior authoritative figures, as nurturers/culti-
vators, and as knowledge providers, respectively.

Tables 3-5 show some differences in frequencies of metaphors considered by
participants of various genders, class levels, and study majors. Table 4, for example,

Table 3. Gender and metaphor categories of teaching and learning science (z = 110)

Male Female

Metaphor category f % f %

1. Knowledge provider 4 3.64 28 25.45
2. Moulder/craftsperson 1 0.91 9 8.18
4. Superior authoritative figure 3 2.73 9 8.18
5. Change agent 0 0.00 1 0.91
6. Entertainer 2 1.82 2 1.82
7. Counsellor 0 0.00 1 0.91
8. Nurturer/cultivator 5 4.55 32 29.09
9. Facilitator/scaffolder 2 1.82 2 1.82
10. Cooperative/democratic 2 1.82 7 6.36
Total 19 17.27 91 82.73
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Table 4. Class level and metaphor categories of teaching and learning science (z = 110)

Year 1 Year 2 Year 3 Year 4 Year 5
Metaphor category f % f % f % f % f %
1. Knowledge provider 9 818 6 545 6 545 4 364 7 6.35
2. Moulder/craftsperson 1 0.91 1 0.91 1 0.91 2 1.82 5 4.55
4. Superior authoritative figure 0 0.00 4 3.64 3 273 2 1.82 3 2.73
5. Change agent 0O 000 O 000 O 000 1 091 O 0.00
6. Entertainer 3 273 0 000 O 000 O 000 1 0.91
7. Counsellor 0O 000 O 000 O 000 1 091 O 0.0
8. Nurturer/cultivator 15 1363 4 364 6 545 7 635 5 455
9. Facilitator/scaffolder 0 0.00 1 0.91 2 1.82 1 0.91 0 0.00
10. Cooperative/democratic 0 0.00 1 0.91 4 3.64 1 0.91 3 273
Total 28 2545 17 15.46 22 20.00 19 17.27 24 21.82

Table 5. Study major and metaphor categories of teaching and learning science (n = 82)

Physics Chemistry Biology General science
Metaphor category f % f % f % f %
1. Knowledge provider 4 4.88 4 4.88 9 10.98 6 7.32
2. Moulder/craftsperson 3 3.66 4 4.88 1 1.22 1 1.22
4. Superior authoritative figure 0 0.00 5 6.10 4 4.88 3 3.66
5. Change agent 0 0.00 1 1.22 0 0.00 0 0.00
6. Entertainer 0 0.00 0 0.00 1 1.22 0 0.00
7. Counsellor 0 0.00 1 1.22 0 0.00 0 0.00
8. Nurturer/cultivator 4 4.88 2 244 13 15.85 3 3.66
9. Facilitator/scaffolder 1 1.22 1 1.22 2 2.44 0 0.00
10. Cooperative/democratic 0 0.00 1 1.22 6 7.32 2 2.44
Total 12 14.63 19 23.17 36  43.90 15 18.29

Norte. First-year pre-service teachers have not yet selected their study major.

indicates that Year 5 student teachers held the teacher as knowledge provider more
than Years 2 and 3 student teachers. The pre-service teachers in a higher class level
have a higher level of education, have taken more science courses, and have more
classroom experience than those in a lower class level. Thus, the beliefs of the partic-
ipants in a higher class level were assumed to be closer to student-centred beliefs
than those in a lower class level. However, the findings in Table 4 contradicted this
assumption. Unfortunately, )(2 could not be utilised to confirm or discount the rela-
tionships between the participants’ gender, class level, and study major and their
metaphors because the samples in each category were too small. A strong argument
regarding the relationships between the pre-service science teachers’ metaphors and
their class level, gender, and study major was not established in this study.
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Results and Discussion Emerging from the Second Phase of the Study

Background of volunteer participants. A majority of the 30 volunteer participants
(76.67%) were female. The number of participants in first, second, third, fourth,
and fifth years of study were six (20%), six (20%), five (16.67%), seven (23.33%),
and six (20%), respectively. The students studied biology (29.17%), chemistry
(20.83%), general science (25%), and physics (25%).

Change of metaphors of teaching and learning science. At the beginning of the first
semester in the standard-based programme, about a quarter of the volunteers (8 of
30) constructed the teachers as gardeners metaphor to describe their beliefs about
teaching and learning science. The other favourite metaphors were teachers as trees/
fruit trees (3 of 30), and as the sun or candles or constructors (2 of 30). Similarly, at
the end of the first semester, the most popular metaphor for nearly a quarter of the
volunteers (7 of 30) was teachers as gardeners. The other favourite metaphors were
teachers as trees/fruit trees (5 of 30) and as the sun (4 of 30), as shown in Table 6.

All metaphors constructed by the volunteers were categorised into seven catego-
ries. Over the course of the semester, no one chose the metaphors of teachers as
curers/repairers, as change agents, or as counsellors. At the beginning of the first
semester, the three most dominant metaphor categories were teachers as knowledge
providers (11 of 30), as nurturers/cultivators (9 of 30), and as moulders/craftsper-
sons (6 of 30). Similarly, the dominant categories at the end of the semester were
teachers as knowledge providers (16 of 30), as nurturers/cultivators (6 of 30), and as
moulders/craftspersons or cooperative/democratic (3 of 30).

There was an increased number of metaphors for teachers as knowledge providers
(from 11 to 16) and as cooperative/democratic (from one to three). The metaphors

Table 6. Metaphors of teaching and learning science at the beginning and at the end of semester

(n = 30)

Metaphor Pre? Post? Metaphor Pre? Post?
1.01 Sun 2 4 2.18 Factory 1 0
1.02 Candle 2 1 2.19 Garland maker 1 0
1.03 Tree/Fruit tree 3 5 4.02 Captain/Driver 0 1
1.04 Light 1 1 4.07 Earth 1 0
1.06 Computer 1 2 6.02 Stand-up comedian 1 0
1.18 Wind 1 0 8.01 Gardener 8 7
1.19 Food 1 0 8.05 Parent 1 0
1.20 Cook 0 2 9.08 Torch 1 1
2.03 Constructor 2 3 10.01 Tour guide 1 2
2.07 Cook 1 0 10.02 Coach 0 1
2.11 Architect 1 0

8Metaphor at the beginning of semester.
®Metaphor at the end of semester.
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for teachers as superior authoritative figures and as facilitators/scaffolders were the
same. In contrast, there was a decreased number of metaphors for teachers as moul-
ders/craftspersons and as nurturers/cultivators (from six to three), as well as for teach-
ers as entertainers (from one to zero). These findings contrasted those of Boujaoude
(2000), who found that after one year of teacher education, the transmitter-type
metaphors held by the prospective science teachers decreased from 66% to 41%.
Similarly, Leavy et al. (2007) found minimal evidence of behaviourist metaphors, but
a sharp increase in constructivist metaphors.

Table 7 presents metaphors constructed by individual volunteers at the beginning
and the end of the semester.

The metaphors of nearly half of the volunteers (14 of 30) were organised into the
same categories; 8 out of 14 students held the same metaphors. Three participants
did not change their metaphors and descriptions. This finding supported Boujaoude
(2000), who found that more than a half of the pre-service science teachers (56%)
held on to their belief metaphors throughout a year. Additionally, Massengill et al.
(2005) found that four out of five case studies did not change their original meta-
phors after a year of student teaching. Of the volunteers who changed their meta-
phor categories, it is significant that nearly half of them (7 of 16) changed from
teachers as nurturers/cultivators to teachers as knowledge providers.

In sum, more than a half of the volunteers (16 of 30) expressed a major change in
their chosen metaphors, while the others expressed a moderate change (6 of 30),
minor change (5 of 30), or no change (3 of 30).

The findings of this study showed that some pre-service science teachers did
change their teaching and learning beliefs during their teacher education; however,
changing the pre-service teachers’ beliefs was a difficult and challenging task. Based

Table 7. Change of metaphors of teaching and learning science by cases (z = 30)

Case DPre Post Case Pre Post

1 1.02 Candle 1.02 Candle 16 1.06 Computer 1.03 Tree/Fruit tree

2 1.02 Candle 1.03 Tree/Fruit tree 17 9.08 Torch 10.01 Tour guide

3 1.01 Sun 1.01 Sun 18 8.01 Gardener 1.01 Sun

4 2.03 Constructor 4.02 Captain/Driver 19 8.01 Gardener 1.06 Computer

5 8.01 Gardener 1.06 Computer 20 10.01 Tour guide 10.01 Tour guide

6 6.02 Stand-up 2.03 Constructor 21 2.18 Factory 2.03 Constructor
comedian

7 8.01 Gardener 1.03 Tree/Fruit tree 22 8.01 Gardener 1.03 Tree/Fruit tree

8 1.18 Wind 10.02 Coach 23 1.03 Tree/Fruit tree  8.01 Gardener

9 1.03 Tree/Fruit tree  1.03 Tree/Fruit tree 24 1.04 Light 1.20 Cook

10 8.01 Gardener 8.01 Gardener 25 8.01 Gardener 8.01 Gardener

11 2.11 Architect 8.01 Gardener 26 2.19 Garland maker  9.08 Torch

12 4.07 Earth 8.01 Gardener 27 2.07 Cook 8.01 Gardener

13 1.19 Food 8.01 Gardener 28 1.03 Tree/Fruit tree  1.01 Sun

14 1.01 Sun 1.01 Sun 29 8.01 Gardener 1.04 Light

15 8.05 Parent 1.20 Cook 30 2.03 Constructor 2.03 Constructor




16: 35 16 June 2011

[ Buar aphan, Khaj ornsak] At:

Downl oaded By:

1590 K. Buaraphan

on experiences in the learning reform era, incorporated with one semester in the
standard-based programme emphasising student-centred approaches, the number of
the pre-service science teachers holding student-centred metaphors should have
increased. However, after one semester of participation in the standard-based
programme, teacher-centred beliefs were still common for a number of these partici-
pants and, unfortunately, tended to increase in popularity. The arrangement of
courses in science teacher preparation programmes according to the knowledge,
professional experience, and ethics standards in combination with the extension of
teacher education from four to five years, which differs from previous programmes,
may impact prospective science teachers’ attributes to beliefs. Tracking the modifi-
cation of the prospective science teachers’ beliefs throughout such standard-based
programmes may provide some guidelines for facilitating a belief modification
process.

Several factors may contribute to the endurance of transmission teaching and
learning beliefs. The first factor may be a long immersion in teacher-centred
schooling experience as discussed earlier. The second factor may be a fact-laden,
non-inquiry-oriented teaching with cookbook laboratories, which largely are
employed in science courses in teacher education (Gibson & Van Strat, 2000). The
third factor may be the school context and culture (Bullough, 1992; Hardcastle
et al., 1985) and the self-image of the teaching profession (Ben-Peretz et al., 2003;
Stofflett, 1996). The school environment plays a key role in affirming or contradict-
ing teachers’ beliefs (Massengill et al., 2005). There are several possible constraints
for pre-service teachers when they try to employ student-centred beliefs in their
classroom practice, such as a lack of time and classroom control or school norms
(Abusson & Webb, 1992). The final factor may be the presence of false feedback
and the absence of corrective feedback during classroom observation (Joram &
Gabriele, 1998). For example, some pre-service teachers place quality teaching on
student motivation and classroom management rather than student learning. This
belief is constantly reinforced when these pre-service teachers observe and interpret
lessons taught by themselves and others; they are given false feedback that after-
wards strengthens their prior belief and prevents them from changing their belief.
Closely aligned with the problem of false feedback is the absence of corrective feed-
back, which comes from teacher educators’ inability to visibly point out effective
and ineffective features of teaching within a particularly complicated episode of
teaching.

Implications

Metaphors are useful and serve various functions in teacher education, as Saban
(2006) summarised. This study shows that metaphor construction, such as the
MUCT, can act as a powerful research tool to uncover a complexity of beliefs about
teaching and learning science implicitly held by pre-service science teachers.
Metaphorical thinking is valuable for making better sense of pre-service science
teachers’ beliefs.
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According to constructivism, some prior beliefs that pre-service science teachers
bring with them can form obstacles to their teacher education. Metaphor construc-
tion can open a communication channel between pre-service teachers and teacher
educators regarding learning how to teach science. Requiring pre-service teachers
to construct metaphors helps them to examine and become aware of their images
of teaching and learning, and to develop their own pedagogical models. Also,
metaphors constructed by pre-service teachers at different stages in their teacher
education are useful for tracking their belief modification and helping them to
become aware of their self-evolved beliefs. Pre-service teachers’ self~-understanding
is helpful for understanding the process of becoming a teacher, as Leavy et al.
(2007) stated:

Teacher education must provide avenues for student teachers to understand the values,
attitudes, and beliefs that they bring to pre-service teacher education and then to plot
and monitor their own professional growth. Images and metaphors of teaching have the
potential to provide the language of practice for student teachers and teacher educators
to engage in collaborative dialog to achieve these avenues. (p. 1230)

As Saban (2006) mentioned, metaphors can function as a medium of reflection.
This study showed that metaphor construction encouraged the pre-service science
teachers to reflect their root beliefs about teaching and learning science. Perceptions
about teaching experiences expressed through metaphor are a good source for meta-
cognitive reflection and subsequent action (Ritchie, Aubusson, & Harrison, 2006).
Metaphors can assist pre-service science teachers to become reflective practitioners
who adapt science curricula to better fit reform visions and student needs (Tobin &
Tippins, 1996).

Metaphorical schemas held by pre-service science teachers are sometimes
mismatched with the goals of teacher preparation programmes and the learning
reform movement. Teaching and learning innovations that conflict with student
teachers’ beliefs are often met with resistance and doubt (Levitt, 2001). One major
responsibility of science teacher educators is to help student teachers’ shift their
metaphorical schemata to align with the goals of teacher preparation programmes
and learning reform. In doing so, science teacher educators should provide ample
opportunities for student teachers to critically reflect on, and become aware of, their
teaching and learning beliefs, and to evaluate them in the light of the goals of learn-
ing reform. Science teacher educators must model exemplary teaching and learning
for student teachers, and they must encourage students to believe that those exem-
plary approaches are practical, plausible, and achievable, at different stages in their
lifelong teaching career (Mellado et al., 2007). This process involves student teach-
ers changing their referents or metaphors. The new referents or metaphors allow
pre-service teachers to frame problems in different ways and to obtain different alter-
native solutions (Tobin & LaMaster, 1995). Thus, metaphor modification is signifi-
cant for pre-service science teachers in re-conceptualising their roles as a science
teacher, which subsequently impacts their classroom practice (Massengill et al.,
2005; Stofflett, 1996; Tobin & LLaMaster, 1995).
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This study provides extended metaphor categories of beliefs about teaching and
learning science. Science teacher educators can use these categories for further
research and to apply effective pedagogy that works productively with such beliefs.
Written metaphors, in combination with drawing metaphor such as that used in the
MCT, may increase the effectiveness of the science teacher educators’ belief elicita-
tion task. Inviting prospective teachers to share their constructed MCT with their
peers provides an excellent forum for critical reflection and brings to light the
implicit images of the cultural rootedness of teaching and learning.

This study was conducted in a country with a different cultural context than West-
ern countries. Culture may be one important factor needing further investigation to
understand prospective teachers’ construction of teaching and learning metaphors.
The two new metaphors of teaching and learning science that emerged from the
present study, the Buddha and the garland maker, may reflect the influence of culture
on metaphor construction. The same study conducted in a different cultural context
might be useful to broaden metaphor categories and explain cultural influence on
metaphor construction.

Hopefully, this study will lead science teacher educators around the world within
different cultural contexts to consider the transferability of the findings, and to value
the utilisation of an alternative technique, the MCT, as ‘a springboard for change’
(Saban, 2006, p. 301) in science teacher education for the better preparation of
future science teachers.

Although this study has value, it still has limitations. That is, the small sample
limits the generalisation of findings as well as the statistical confirmation of a rela-
tionship between the metaphors constructed by the participants and their gender,
class level, and study major.
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Appendix. Metaphor Construction Task

Instruction:

In your view, what should teaching and learning science look like? Please construct
your own metaphors of teaching and learning science and describe how your meta-
phor represents teachers, learners, and teaching and learning process.

In addition, please make drawing to illustrate your metaphors of teaching and learn-
ing science.
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Abstract Science teachers need an adequate under-
standing of nature of science (NOS) and the ability to
embed NOS in their teaching. This collective case study
aims to explore in-service science teachers’ conceptions of
NOS and the embeddedness of NOS in their teaching about
astronomy and space. Three science teachers participated
in this study. All participants attended the NOS workshop
based on an explicit-reflective approach. They were asked
to respond to the Myths of Science Questionnaire on three
different occasions, i.e., at the beginning and the end of the
NOS workshop and a semester after the workshop. Class-
room observation, interviews after teaching, and a collec-
tion of related documents were also employed to collect
data. The data were analyzed using a constant comparative
method. The results revealed two important assertions.
First, science teachers’ conceptions of NOS are stable
and resistant to change. However, an explicit-reflective
approach employed in the NOS workshop, to some extent,
promoted science teachers’ understanding and reasoning
about NOS. Second, science teachers’ conceptions of NOS
are not directly related to their classroom practices. With
different degrees of NOS understanding, all participants
taught NOS implicitly and missed most of the opportunities
to address aspects of NOS embedded in the topics they
taught. The implications of these findings are also
discussed.
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Introduction

Nature of science (NOS) has been underscored as a critical
component of scientific literacy (American Association for
the Advancement of Science 1993; National Research
Council 1996). An understanding of NOS is needed to
promote effective local and global citizenship (Smith and
Scharmann 1999), help individuals become informed
consumers of scientific information, make sense of socio-
scientific issues, participate in responsible decision-making
processes, and appreciate science as a part of contemporary
culture (Driver et al. 1996).

Science teachers are, therefore, responsible for helping
students attain an adequate understanding of NOS. To do so,
science teachers themselves must first possess an adequate
understanding of NOS. However, many studies have
revealed that the conceptions of NOS held by science
teachers are inadequate, incoherent, and fluid (Abd-El-
Khalick and BouJaoude 1997; Buaraphan 2009b; Lederman
1992). Moreover, science teachers often teach NOS
implicitly and expect NOS to result as a byproduct of the
inquiry process, though the literature suggests teaching
NOS in an explicit-reflective manner (Abd-El-Khalick and
Lederman 2000; Akerson et al. 2000; Bartholomew et al.
2004; Cakiroglu et al. 2009; Schwartz and Lederman 2002).

NOS had never been mentioned in Thai science edu-
cation until the national education reform began in 1999.
To support the reform, the government proclaimed the
National Education Act B.E. 2542 (1999) (Office of the
National Education Commission 1999), which subse-
quently led to a proclamation of a new curriculum, i.e., the
Basic Education Curriculum B.E. 2544 (2001) (Ministry of
Education 2001). The new curriculum is standards based
and consists of eight learning strands. Specifically, NOS is
explicitly included in Learning Sub-strand 8 of the Science

@ Springer



354

J Sci Educ Technol (2012) 21:353-369

Learning Strand: Nature of Science and Technology. The
learning standard of the NOS sub-strand is:

Students must be able to use the scientific process and
scientific mind in their investigations, solve prob-
lems, notice that most natural phenomena have a
definite period of investigation, and understand that
science, technology, and environment are interre-
lated. (Ministry of Education 2001, p. 7)

The NOS learning sub-strand in the Thai Science Cur-
riculum strongly focuses on student learning of scientific
processes, problem solving, and science-technology-
society (STS). However, hereafter, the term NOS will not
only refer to scientific processes in this paper, but also it
will consist of four aspects: scientific knowledge, the sci-
entific method, scientists’ work, and scientific enterprise.
The important point is that since 2001, although all science
teachers in Thailand have been compelled to teach NOS
according to the new curriculum, the curriculum gives
them no guidance on how to practically include NOS in
their teaching practices.

In addition to the NOS sub-strand, there is another sub-
strand that is unfamiliar to science teachers, i.e., the
Learning Sub-strand 7: Astronomy and Space. It is distin-
guished because its content, sequence of content, and
learning requirements are different from the previous cur-
riculum, i.e., the Primary Curriculum (Revision B.E. 2533)
(1990) (Ministry of Education 1992).

There are several studies that have addressed science
teachers’ teaching about NOS (Akerson and Abd-El-
Khalick 2003; Hanuscin et al. 2010; Mellado et al. 2007;
Schwartz and Lederman 2002; Trumbull et al. 2006;
Waters-Adams 2006). However, studies concerning
teaching NOS in a new learning strand with unfamiliar
content, i.e., astronomy and space, is rare.

The central focus of this study is, therefore, to study
science teachers’ conceptions of NOS, conceptual devel-
opment of NOS according to the NOS workshop, and the
embeddedness of NOS in teaching about astronomy and
space.

Review of the Literature

The literature review consists of five parts, i.e., NOS, in-
service science teachers’ conceptions of NOS, educational
reform and curriculum change in Thailand, teaching about
NOS, and NOS embedded in astronomy and space.

NOS

The NOS construct is diverse and fuzzy; there is no single,
universal conception of NOS. As Schwartz and Lederman
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(2002) stated, “there is not a single NOS that fully
describes all scientific knowledge and enterprises” (p.
207). The difficulty in defining NOS may have arisen from
its complex construct, which merges several fields toge-
ther. Lederman (1992) mentioned that NOS encompasses
various fields, especially epistemology, which involves
how scientific knowledge is generated, and the character of
science. In addition, McComas et al. (1998) stated that:

NOS is a fertile hybrid arena, which blends aspects of
various social studies of science including the history,
sociology, and philosophy of science combined with
research from the cognitive sciences such as psy-
chology into a rich description of what science is,
how it works, how scientists operate as a social group
and how society itself both directs and reacts to sci-
entific endeavors. (p. 4)

Based on an extensive review, science teachers’ con-
ceptions of NOS can be categorized in four groups: sci-
entific knowledge, scientific method, scientists’ work, and
scientific enterprise. The NOS conceptions belonging to
each group are presented in subsequent sections.

In-Service Science Teachers’ Conceptions of NOS

The literature asserts that many in-service science teachers
hold mixed, fluid, and incoherent conceptions of NOS
(Abd-El-Khalick and BouJaoude 1997; Buaraphan 2009b;
Dogan and Abd-El-Khalick 2008; Haidar 1999). Science
teachers’ conceptions of NOS can be categorized in four
major groups, i.e., scientific knowledge, scientific method,
scientists’ work, and scientific enterprise. The details of
each group are presented as follows.

Scientific Knowledge

In various studies, the majority of science teachers studied
have demonstrated naive conceptions of the hierarchical
relationship between hypotheses, theories, and laws (Abd-
El-Khalick and BouJaoude 1997; Dogan and Abd-El-
Khalick 2008; Haidar 1999; Rubba and Harkness 1993). In
general, they believed that when a hypothesis is proven
correct, it becomes a theory. After the theory has been
proven true many times by different people and has sur-
vived for a long time, it becomes a law. Some teachers did
not view hypotheses, theories, and laws as different types
of scientific knowledge (Abd-El-Khalick and BouJaoude
1997). For many teachers, the accumulation of supporting
evidence was linked with the status of hypotheses, theories,
and laws (Brickhouse 1990; Dogan and Abd-El-Khalick
2008; Haidar 1999).

Regarding tentativeness in science, science teachers
may be divided into two groups. The first group believed
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that science is stable or static, i.e., science is a collection of
facts or knowledge that explains the world (Behnke 1961;
Tairab 2001). Scientists, therefore, have a major respon-
sibility to collect as much data as possible (Craven et al.
2002; Tairab 2001). In contrast, the other group believed
that science is tentative or dynamic (Dogan and Abd-El-
Khalick 2008), i.e., science is constantly evolving to offer a
full worldview of nature (Lunn 2002).

Many science teachers possessed the uninformed con-
ception that scientific models are copies of reality rather
than human inventions (Abd-El-Khalick and BouJaoude
1997; Dogan and Abd-El-Khalick 2008). They reasoned
that scientific models are copies of reality because scien-
tists have said, or scientific investigations have shown, that
they are true (Dogan and Abd-El-Khalick 2008). In a
contrasting view, some science teachers, especially those
who hold a constructivist view, articulated that scientific
models are scientists’ best ideas for representing reality
rather than exact replicas of reality (Haidar 1999).

Scientific Method

Science teachers commonly perceive the scientific method
as a universal, step-wise method (Abd-El-Khalick and
BouJaoude 1997; Dogan and Abd-El-Khalick 2008;
Haidar 1999). This perception can be attributed to a sci-
ence curriculum that presents the scientific method as a
sequence of steps that students must follow to reach
certain, unambiguous results (Brickhouse 1990; Haidar
1999). Many science teachers regard good scientists as
those who follow the fixed steps of the scientific method in
their investigations (Abd-El-Khalick and BouJaoude 1997;
Haidar 1999).

Scientists’ Work

The polar views of NOS concerning scientists’ work are
theory-laden and theory-free views. For most science
teachers, the development of scientific knowledge strongly
depends on scientists’ observations, which are always
theory laden (Abd-El-Khalick and BouJaoude 1997; Lunn
2002). However, other science teachers strongly believe
that scientists’ observations are theory free (Brickhouse
1990; Dogan and Abd-El-Khalick 2008; Haidar 1999;
Rampal 1992).

In association with the belief in a fixed-step scientific
method, some science teachers overlook the role of crea-
tivity and imagination in the development of scientific
knowledge. These teachers believe that scientists do not
bring creativity and imagination to their investigations but
rather that they merely follow the step-by-step scientific
method to reach acceptable scientific knowledge (Abd-El-
Khalick and BouJaoude 1997). In this sense, ‘“creativity

seems to be stereotypically dissociated from perceived
scientific qualities” (Rampal 1992, p. 424).

Scientific Enterprise

The social and cultural influences on scientific enterprise
are easily recognized by most science teachers (Brush
1989; Haidar 1999; Rubba and Harkness 1993). Some
science teachers also add that society affects science and
technology, and science and technology, in turn, affect
society (Tairab 2001). In contrast, many science teachers
believe in the authoritative image of scientists and, sub-
sequently, neglect the social and cultural influences on the
development of scientific knowledge (Rampal 1992).

It is, perhaps, an easy task for science teachers to rec-
ognize the interaction between science and technology:
science is a knowledge base for technology; technology, in
turn, influences scientific advancement (Rubba and Hark-
ness 1993). However, distinguishing between science and
technology is probably a difficult task, and many teachers
regard technology as applied science (Tairab 2001).

In the Thai context, Buaraphan (2009b) discovered eight
favored, uninform conceptions of NOS held by in-service
science teachers: (a) scientific theories can be developed
into laws; (b) accumulation of evidence makes scientific
knowledge more stable; (c) scientists are open-minded
without any biases; (d) scientific theories are less secure
than laws; (e) the scientific method is a fixed, step-by-step
process; (f) science and the scientific method can answer
all questions; (g) a scientific model (e.g., an atomic model)
expresses a copy of reality; and (h) science and technology
are identical.

Educational Reform and Curriculum Change
in Thailand

Thailand is a medium-sized developing nation that has
never been colonized. The educational reform movement
in Thailand arose from the so-called Asian economic crisis
of the late 1990s, which highlighted an urgent need to
develop the Thai people’s ability to keep up with the rapid
changes characterized by mass globalization (Office of the
National Education Commission 1999).

Educational reform in Thailand began with the procla-
mation of the National Education Act B.E. 2542 (1999).
The main purposes of educational reform are the following:
expanding basic education, from nine to 12 years of
schooling; providing education to meet learners’ basic
learning needs, to upgrade their skills and encourage their
self-development; implementing internal and external
quality assurance systems in schools and educational
institutes; reforming administration and management of
education to encourage full participation of local
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educational authorities and the local community; encour-
aging private-sector participation in educational provision;
reforming pedagogy by emphasizing learner-centered
activities and establishing life-long learning; reforming the
curriculum, allowing for the contribution and participation
of stakeholders, to meet new challenges and demands of
different groups of learners with an emphasis on mathe-
matics, science and technology in parallel with the pro-
motion of pride in national identity and cultural heritage;
and reforming resource allocation at the national level on
the basis of equity and encouraging local educational
authorities and communities to mobilize their resources for
education. All involved stakeholders have been urged to
join continuing efforts toward the reform (Office of the
National Education Commission 1999).

According to the objectives of the educational reform
policy, basic education in Thailand is organized in four
main levels: Level 1-Grades 1-3 (lower primary), Level
2—Grades 4—6 (upper primary), Level 3—Grades 7-9 (lower
secondary), and Level 4-Grades 10—12 (upper secondary).
Schooling from Grades 1 to 9 is now compulsory.

Regarding curriculum reform, the ministry of education
of Thailand launched a new curriculum, the 2001 Basic
Education Curriculum B.E. 2544 (Ministry of Education
2001). Under this new curriculum, for science education,
the Institute for the Promotion of Teaching Science and
Technology (IPST)—an agency under the direction of the
Ministry of Education—plays a major role in reforming
science education and, in 2002, established standards for
science education in Thailand. The 2002 National Science
Curriculum Standards are a broad framework providing
curricular strands, learning-standards levels, expected
learning outcomes, concept maps of science contents for
each grade, a learning process, assessment and evaluation,
and examples of lesson plans. The science curricular
standard consists of eight strands: living things and living
processes; life and the environment; matter and properties
of matter; force and motion; energy; changing processes of

Table 1 Summary of curriculum change

the earth; astronomy and space; and the nature of science
and technology. From Grades 10 to 12, students are divided
into science and non-science streams, and science-stream
students study physics, chemistry, and biology as advanced
science courses offered either as compulsory or elective
courses (Institute for the Promotion of Teaching Science
and Technology 2002).

There are many differences between the new curriculum
and the older one, i.e., the Primary Curriculum (Revision
B.E. 2533) (1990) (Ministry of Education 1992). The new
curriculum is standards based, consisting of the learning
standards that all students in Grades 1-12 must attain. The
basic-education schools are responsible for creating their
school curricula and covering all contents and learning
standards, and these must be suitable for their students and
contexts. The differences between the new and old cur-
ricula are summarized in Table 1.

According to Table 1, particularly the NOS and
astronomy and space sub-strands are unfamiliar for science
teachers. The learning standards of this sub-strand are:

Learning Sub-strand 7: Astronomy and Space
Learning Standard SC 7.1

Students must: understand the evolution of the solar
system, galaxies, and the universe, and the interrelation-
ships within the solar system and their effects on living
things; develop scientific minds and inquiry skills;
communicate knowledge learned; and apply knowledge
to their everyday lives.

Learning Standard SC 7.2

Students must: understand the importance of space
technology to exploring space and natural resources and
of applying this to agriculture and communications;
develop scientific minds and inquiry skills; communicate
knowledge learned; and apply knowledge with morals
for both their own lives and the environment.

The new science curriculum, in accordance with the
educational reform, requires all Thai science teachers to

Revised Primary Curriculum (1990)

Basic Education Curriculum (2001)

Basic education (12 years) is divided into two main levels:
primary (Grades 1-6) and secondary (Grades 7-12)

There is a national test administered at the end of each level
(2 times)

Science, social studies, and health education are combined into
an “Enhancing Life Experience” unit

There are 11 learning units in the Enhancing Life Experience
unit
NOS is not mentioned

Astronomy and space included in Learning Unit 8: universe
and space

Basic education is divided into four main levels: Level 1 (Grades 1-3), Level 2
(Grades 4-6), Level 3 (Grades 7-9), and Level 4 (Grades 10-12)

There is a national test administered at the end of each level (4 times)
Science is distinguished as the “Science Learning Strand”

There are eight learning sub-strands in the Science Learning Strand

NOS is mentioned in Learning Sub-strand 8: Nature of Science and Technology

Astronomy and space included in Learning Sub-strand 7: astronomy and space
with different content, sequence of content, and learning requirements
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embed NOS in their science teaching. However, it does not
inform science teachers how to teach NOS. The following
section describes the literature regarding teaching NOS.

Teaching NOS

Driver et al. (1996) suggested that NOS should not be
regarded as an add-on to science content; rather, it should
be tightly linked to the content taught. In addition, a
number of NOS research studies (Abd-El-Khalick and
Akerson 2004, 2009; Abd-El-Khalick and Lederman 2000;
Akerson et al. 2000; Bartholomew et al. 2004; Cakiroglu
et al. 2009; Schwartz and Lederman 2002) have suggested
that effective teaching of NOS must be conducted in an
explicit-reflective manner, i.e., teachers make aspects of
NOS an explicit part of classroom discourse and provide
learners opportunities to reflect upon and explain their
ideas about NOS.

Abd-El-Khalick and Akerson (2009) clarified the
meaning of the explicit-reflective framework of teaching
NOS: “the label ‘explicit’ is curricular in nature while the
label ‘reflective’ has instructional implications (emphases
in original) (p. 2163).”

The label “explicit” is intended to emphasize the need
for the inclusion of specific NOS learning outcomes in any
instructional sequence aimed at developing learners’
understanding of NOS. In this case, the comprehension of
NOS is a cognitive instructional outcome that should be
intentionally targeted and planned for in the same manner
as other scientific concepts. Notably, the “explicit”
component of the explicit-reflective approach to NOS
instruction does not entail a certain pedagogical approach
(Abd-El-Khalick and Akerson 2004, 2009).

On the one hand, the “reflective” component does
entail instructional elements that need to be incorporated
into pedagogical approaches undertaken within the
explicit-reflective approach. This element refers to the
inclusion of structured opportunities designed to encour-
age learners to examine their science-learning experiences
from within an epistemological framework, which would
focus on questions related to the development and vali-
dation of, as well as the characteristics of, scientific
knowledge. That is, students should have opportunities to
analyze their activities from within an NOS framework,
map connections between these activities and those of
scientists, and make conclusions about scientific episte-
mology. Simply, an explicit-reflective approach empha-
sizes student awareness of certain NOS aspects in relation
to student learning activities and student reflection on
these activities from within a framework comprising
these NOS aspects (Abd-El-Khalick and Akerson 2004,
2009).

In addition, Hanuscin et al. (2010) elaborated on four
overarching criteria of the explicit approach to teaching
NOS: (a) teachers plan to teach a particular aspect of NOS;
(b) students are made aware of the target aspect of NOS;
(c) students are provided an opportunity to discuss and/or
reflect on their ideas about the target aspect of NOS; and
(d) teachers elicit students’ ideas about NOS before, dur-
ing, or at the conclusion of the activity.

NOS Embedded in Astronomy and Space

In Thailand, there is generally a lack of learning materials
and resources regarding astronomy and space, which is the
new learning sub-strand included in the 2001 Basic Edu-
cation Curriculum. To cope with this problem, in 2002,
IPST in cooperation with the Faculty of Science, Chiang
Mai University, initiated the teaching and learning of an
astronomy and space database. This database can guide
Thai teachers and students in teaching and learning about
astronomy and space (Soydhurum 2004). However, many
problems still existed in Thai astronomy education. In
2009, Pornpan Vitayangkorn, the director of IPST,
announced that Thai students’ scores in the subject of
astronomy and space, according to an international
assessment, were lower than average. The main problems
were a dispersion of astronomy and space curricula, a lack
of learning materials, and teachers’ lack of understanding
of astronomy and space. Therefore, IPST joined with the
Thailand Research Fund (TRF) and the Faculty of Educa-
tion, Chulalongkorn University, in reforming the astron-
omy and space curriculum. They planned to create a new
astronomy and space curriculum for a nationwide launch in
the 2013 academic year (Public Relations Department
2008). Until now, there has not been a section in the Thai
science curriculum that explicitly mentions embedding
NOS in astronomy and space curricula.

Astronomy and space appears to be one of the topics that
can be utilized to articulate several aspects of NOS. In
learning about astronomy and space, students are fre-
quently required to build models. Model building is related
to NOS, as Matthews (2007, p. 650) stated, “...models are
central to scientific practice, and that understanding the
epistemological dimension of models is central to philos-
ophy of science, then learning about NOS will involve
learning something about the functioning of models in the
history of science.” By design, according to Taylor et al.
(2003), model building in astronomy education potentially
promotes students’ understanding of NOS in three ways:
(a) science is a process that has been constructed by people;
(b) science is influenced by the social and cultural frame-
work in which scientists work; and (c) science under-
standing changes over time.
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Research Questions

The research questions guiding the present study are as
follows. (a) What are conceptions of NOS held by in-ser-
vice science teachers at the beginning and end of an NOS
workshop and a semester after the workshop? (b) How do
science teachers embed their understanding of NOS in
teaching astronomy and space?

Methods

This study is a collective case study (Creswell 2007) that
was conducted in the first semester of the 2009 academic
year. A collective case study addresses the exploration of
multiple bounded systems (i.e., science classrooms) over
time through detailed, in-depth data collection from mul-
tiple data sources.

This study is divided into two phases to answer the
research questions mentioned earlier. In the first phase, the
NOS workshop was conducted by using an explicit-
reflective approach. It includes explicit-reflective NOS
activities such as the “tricky tracks”, “young or old”, and
“black box” activities. A detailed description of these
activities is elaborated upon elsewhere (Lederman and
Abd-El-Khalick 1998). The participants were subsequently
asked to analyze the new curriculum, particularly in rela-
tion to NOS and astronomy and space, to participate in the
model lessons, which integrated NOS into teaching
astronomy and space, and to reflect upon their NOS
learning experiences. Table 2 presents the summary of
learning activities in the NOS workshop.

In the second phase, upon completion of the workshop,
each participant was followed-up to explore how he/she
embeds NOS into his/her teaching about astronomy and
space.

Table 2 Learning activities in the NOS workshop

Data Collection

The data were collected from three volunteer primary
science teachers. The first case study is Cathy (pseudo-
nym). She is a 55 year-old science teacher at School A
(pseudonym) located in the central region of Thailand. She
graduated with a Bachelor’s degree and a major in Thai
Language. She is an experienced science teacher with
30 years of teaching experience. James (pseudonym) is the
second case study. He is 26 years old and has taught sci-
ence at School A for 2 years. He graduated with a Bach-
elor’s degree in Food Science and Nutrition and earned a
1-year certificate in teaching. The last case study is Wicky
(pseudonym), a primary science teacher at School B
(pseudonym) located in the central region of Thailand. She
is 41 years old but has only 10 years of experience
teaching science because she was initially not assigned to
teach science. Both Schools A and B are small primary
schools with less than 500 students.

In the first phase, to explore the participants’ conceptions
of NOS, the Myths of Science Questionnaire (MOSQ)
(Buaraphan 2009b) was employed. The validity and reli-
ability of MOSQ have been reported elsewhere. It was
recently employed by Sarkar and Gomes (2010) and found
to be highly reliable. MOSQ consists of 14 items addressing
four main aspects of NOS, as mentioned in the literature
review: (1) scientific knowledge (items 1, 2, 3, 4, 8, and 9);
(2) scientific method (items 5, 6, and 7); (3) scientists’ work
(items 10 and 11); and (4) scientific enterprise (items 12, 13,
and 14). All MOSQ items were presented as shown in
Table 4 in the “Appendix”. The completion of MOSQ took
approximately 45 min. To respond to the MOSQ, the
respondent was required to select one of three responses
(i.e., agree, uncertain, or disagree) that best fits his/her
opinion about the statement presented as well as reason to
support the selection. Each participant was asked to respond
to the MOSQ three times, i.e., at the beginning (pre-test)

Day Topic Learning activity

Day 1 NOS Tricky tracks, young or old, and black box
Reflection and discussion

Day 2 Basic Education Curriculum (2001) Analyze the 2001 Basic Education Curriculum

Analyze the NOS, astronomy and space learning sub-strands

Reflect on and discuss how to implement those sub-strands in the classroom

Day 3-5 Model lessons: embedding NOS in teaching

about astronomy and space

NOS model lesson on “Sky” based on inquiry approach
NOS model lesson on “Night and Day” based on problem-solving approach

NOS model lesson on “Moon Phases” based on learning-cycle approach

Reflection and discussion
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and the end (post-test) of the workshop and a semester after
the workshop (delayed-test).

In the second phase, classroom observation, interviews
after teaching, and collection of related documents (e.g.,
lesson plans, handouts, and worksheets) were employed to
collect data about how the participants embed NOS in
teaching about astronomy and space. The classroom
observations were conduced four times for each participant
throughout a semester. Each classroom observation took
approximately 2 h. The researcher played a role as a non-
participant observer and recorded data in field notes. To
obtain more complete data, an audiotape recorder was also
used in classroom observation. The data recorded on
audiotapes were subsequently transcribed verbatim. The
interviews after teaching were semi-structured and included
this list of questions: How do you feel about your teaching?
What are the strengths and weaknesses in your teaching?
What do you plan to improve in your future teaching of this
topic? Did you embed NOS in your teaching? What aspects
of NOS? Why are those aspects of NOS so important for
students to learn? How did you embed NOS in your
teaching? All interviews were audiotaped and, later, tran-
scribed verbatim. All data from observations, interviews,
and documents were included in the data analysis.

Data Analysis

At first, the “agree,” “uncertain,” or “disagree” responses
by a participant were interpreted as informed, uncertain, or
uninformed conceptions of NOS, respectively. The sup-
porting reason he or she provided is also brought into
consideration before categorization. In addition, the qual-
itative data derived from classroom observations, inter-
views after teaching, and collection of documents were
analyzed by using a constant comparative method (Glaser
and Strauss 1967). The basic stages of this method are:
(a) reading throughout data obtained from observations,
interviews, and documents and finding out units of mean-
ing, (b) assigning each unit of meaning a code (e.g.,
‘informed,” ‘uncertain,” or ‘uninformed’ conceptions of
NOS, ‘implicit’ or ‘explicit’ teaching about NOS),
(c) comparing and categorizing the codes; (d) constantly
comparing and categorizing new codes emerging from new
rounds of analysis, and (e) identifying emerging patterns
and relationships. For example, the code “no NOS in les-
son plan” obtained from an analysis of documents was
compared with existing codes and categories and, eventu-
ally, was placed in the ‘implicit teaching of NOS’ category.
The inter-rater reliability of coding (Miles and Huberman
1984) was established in this study by asking three science
educators in the field of NOS to independently code the
participants’ conceptions of NOS (e.g., informed, uncer-
tain, and uninformed conceptions) and teaching NOS (e.g.,

explicit and implicit teaching). The inter-rater reliability of
coding of participants’ conceptions of, and teaching about,
NOS was established at .94. Any disagreement emerging
from this process was resolved in a subsequent meeting.

Results

This study results in two assertions regarding the nature of
science teachers’ conceptions of NOS and embeddedness
of NOS in teaching about astronomy and space.

Assertion 1: Science Teachers’ Conceptions of NOS
Are Stable and Resistant to Change

Table 3 shows the participants’ conceptions of NOS at the
beginning and end of the NOS workshop and a semester after
the workshop. At the beginning of the workshop, Wicky held
more informed conceptions of NOS than James and Cathy.
Of 14 items, Wicky, James, and Cathy had informed con-
ceptions of NOS in 11, 8 and 7 items, respectively.

At the end of the workshop, Cathy had developed more
informed conceptions of NOS in six of 14 items (items 2, 3,
6,9, 11 and 12); however, two of these items (items 3 and
11) reverted to being uninformed a semester later. For
Cathy, eight conceptions of NOS were placed in the same
categories (seven informed and one uninformed) through-
out the study. Her most persistently uninformed conception
of NOS was regarding the accumulation of scientific
knowledge (item 8), which related to “Baconian induc-
tion” (McComas 1998, p. 58), i.e., the “accumulation of
evidence makes scientific knowledge more stable.”

James changed his uninformed conceptions to being
informed in only one of 14 items (item 9); however, this
informed conception reverted to being uninformed after a
semester of teaching in school. He had 11 conceptions in
the same categories (eight informed and three uninformed)
throughout the study. The three most difficult conceptions
of NOS for James were regarding theories and laws,
accumulation of scientific knowledge, and theory-laden
observation (items 3, 8, and 11).

Similar to James, Wicky developed a more informed
conception of NOS in only one of 14 items (item 12). After
a semester of teaching in school, Wicky’s existing informed
conception of NOS became uninformed (item 3). Twelve
conceptions of NOS held by Wicky were placed in the same
categories (10 informed and two uninformed) throughout
the study. The two most difficult conceptions of NOS for
Wicky were regarding the accumulation of scientific
knowledge and theory-laden observation (items 8 and 11).

The NOS workshop, to some extent, helped the partic-
ipants develop an understanding of NOS, especially in
increasing an ability to provide detailed reasons or
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Table 3 Conceptual development of NOS

Item Participant Conception of NOS
Pre Post Delayed
1. Hypotheses  Cathy Informed Informed Informed
are developed Hypotheses are not always true Hypotheses are scientists’ guesses that In the case that hypotheses
to become are useful in developing scientific are true, they are
theories only knowledge developed to become
theories
James Informed Informed Informed
If hypotheses are rejected by Some hypotheses cannot be developed Hypotheses are scientists’
experiments, they never become to become theories guesses, so they are not
theories always true. In this case,
they never become
theories
Wicky Informed Informed Informed
Some hypotheses are not true and are Some hypotheses lack supporting Some hypotheses are not
then discarded evidence to confirm they are true reasonable enough
2. Scientific Cathy Uninformed Informed Uninformed
theories are Scientific laws are more secure than Both theories and laws are valuable I agree
less secure theories because they are repeatedly products of science
than laws tested and found true in all cases
James Uncertain Uncertain Informed
I am not sure I am not sure If scientific theories are
reasonable enough, they
can substitute laws
Wicky Informed Informed Informed
I disagree Scientific theories and laws are equal I disagree
in terms of scientific knowledge
3. Scientific Cathy Uninformed Informed Uninformed
theories can I agree. Scientific theories explain laws. 1 agree.
be developed I ) Uni J Uni J Uni J
to become ames ninforme ninforme ninforme
laws I agree I agree I agree
Wicky Informed Informed Uninformed
I disagree Scientific theories explain patterns in  If theories are acceptable
nature, as stated in laws and reasonable, they can
be developed to become
laws
4. Scientific Cathy Informed Informed Informed
knowledge New discoveries are occurring all the Presently, many modern tools are Scientific knowledge can be
cannot be time, so scientific knowledge can be emerging. Such tools provide us changed with the
changed changed more exact, detailed data that are discovery of opposing
useful in explaining and expanding evidence
our existing knowledge
James Informed Informed Informed
Scientific knowledge can be changed. Scientific knowledge can be changed. I disagree
For example, we previously believed People used to believe that the world
that the world is flat. With modern is flat. However, pictures taken by
tools, however, we realize that the satellites show that the world is
world is not flat round
Wicky Informed Informed Informed

Scientific knowledge can be changed
because of technology. Technology
brings more elaborated data that lead
us closer to reality, more and more

Scientific knowledge can be changed
with opposing evidence

Scientific knowledge can be
changed with the
discovery of more
reasonable data
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Table 3 continued

Item Participant Conception of NOS
Pre Post Delayed
5. The scientific Cathy Informed Informed Informed
method is a fixed The scientific method is not fixed but ~ The scientific method is not fixed The steps in seeking
step-by-step depends on situation. because some steps can be skipped. scientific knowledge
process This depends on individual scientists.  can be adjusted to suit
the topic of
investigation.
James Informed Informed Informed
Some steps can be skipped or added to Some steps of the scientific method I disagree
suit the experiment may be removed or added to suit the
nature of investigation
Wicky Informed Informed Informed
The steps for doing science are not Some steps of the scientific method can The scientific method is
sequenced as 1-2-3—4-5. Scientists be alternated. For example, we can set ~ not fixed but depends
can start from the second or third step ~ a new hypothesis while doing on time and situation
and then return to the first step experiment
6. Science and the Cathy Uninformed Informed Informed
scientific method If we follow the right steps of the Some things in the world cannot be Some beliefs or
can answer all scientific method, we can answer all explained by the scientific method, questions cannot be
questions questions e.g., supernatural phenomena explained or answered
by the scientific
method
James Informed Informed Informed
The scientific method cannot explain Science cannot clearly explain ghosts I disagree
some mysteries and spirits
Wicky Informed Informed Informed
There are some phenomena that science Some things in the world cannot be Science cannot explain
cannot explain. Scientists oftentimes explained or answered by science, some difficult topics
rely on their direct experiences e.g., supernatural phenomena
7. Scientific Cathy Informed Informed Informed
knowledge There are many ways to develop Conducting an experiment is not the Scientific knowledge
comes from scientific knowledge only method for developing scientific ~ can come from
experiments only knowledge. The other methods are collecting documents
observation and survey, which can be or observation
applied suitably in individual
situations
James Informed Informed Informed
Observation can be used to develop Scientific knowledge can come from I agree
scientific knowledge everyday experience
Wicky Informed Informed Informed
Sometimes, scientific knowledge is Some scientists discovered scientific The imaginations of
accidentally discovered or built from knowledge by accident. The scientists can lead to
story telling important thing is that scientists’ scientific knowledge
awareness of the meanings embedded
in the phenomena under study that
requires knowledge, creativity, and
imagination
8. Accumulation of Cathy Uninformed Uninformed Uninformed
ev'1der.1ce makes Accumulating evidence leads to more ~ When scientists find more evidence, Strong scientific
scientific firm scientific knowledge scientific knowledge they have built knowledge needs lots
kn?)\l)vledge more becomes more credible of supporting evidence
stable . . .
James Uninformed Uninformed Uninformed
I agree I agree I agree
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Table 3 continued

Item Participant Conception of NOS
Pre Post Delayed
Wicky Uninformed Uninformed Uninformed
I agree The credibility of scientific I agree
knowledge is directly related to the
quantity of supporting evidence
9. A scientific model  Cathy Uncertain Informed Informed
(e.g., the atomic I am not sure Scientific models are created from Scientific models are constructed
model) expresses a credible evidence or scientists’ from the imagination. Scientists
copy of reality imaginations. Such models cannot try to construct models that are
access reality as close to the reality as possible
James Uninformed Informed Uninformed
I agree The atomic models are created by I agree
scientists and supposed to represent
structure and behaviors of atoms
Wicky Informed Informed Informed
The atomic models Scientific models represent Scientific models depend on
represent atoms as they are  scientists’ ideas at a certain period knowledge at a certain period in
supposed to be. In reality, in time. Some models lack clear time
atoms may not be like the supporting evidence and can be
models changed with the discovery of new
evidence
10. Scientists do not Cathy Informed Informed Informed
use creativity and Imagination stimulates Imagination and creativity challenge Imagination creates scientists’
Imagination m scientists’ eagerness and and stimulate the eagerness of creativity and challenges them to
ieVeli)Péng scientific inquiries scientists and their investigations seek more knowledge
nowledge
g James Informed Informed Informed
Success in developing Scientists use their creativity and I disagree
scientific knowledge imagination before doing
requires scientists’ experiments or starting
creativity and imagination investigations
Wicky Informed Informed Informed
Most new ideas are The development of scientific I disagree
developed from human knowledge relies on creativity and
creativity and imagination imagination
11. Scientists are Cathy Uninformed Informed Uninformed
open-minded - Scientists always rely on It is individual. Some scientists have Scientists do not bring their
without any biases evidence biases and distort data feelings into decision making
but instead rely on reasonable
data
James Uninformed Uninformed Uninformed
I agree I agree I agree
Wicky Uninformed Uninformed Uninformed
I agree Scientists must be responsible and I agree
accept the results of experiments.
Power is not involved in scientists’
work
12. Science and Cathy Uncertain Informed Informed
Fechnlology are Scientists discover theories  Science is conducted for the sake of Technology is a helping tool for
identical and laws and use them to knowledge. Technology is scientists to do their
develop tools or originated from scientific investigations more comfortably
technology knowledge and conducted for the
sake of comfortable lives
James Uninformed Uncertain Uninformed
I agree I am not sure I agree
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Table 3 continued

Item Participant Conception of NOS
Pre Post Delayed
Wicky Uninformed Informed Informed
I agree Science emphasizes seeking more Science deals with
knowledge; technology knowledge. Technology
emphasizes applying scientific deals with economy and
knowledge for lives and business comfort
13. Scientific enterprise is Cathy Informed Informed Informed
an individual enterprise Cooperation among scientists Doing scientific enterprise requires ~ Cooperation and
leads to correct and clear teamwork discussion among
scientific knowledge scientists leads to a
clear, unique scientific
conclusion
James Informed Informed Informed
Some scientific enterprises can be  Group work is one strategy in doing I agree
supported by group work science
Wicky Informed Informed Informed
Science can be conducted Doing science requires cooperation I disagree
individually or cooperatively of people from diverse areas of
expertise and disciplines
14. Society, politics, and  Cathy Informed Informed Informed
culture do not affect the Some cultures make scientists Some deep-rooted cultures, I disagree
development of resist some modern ideas traditions, and beliefs make people
scientific knowledge resist modern ides and new
discovery
James Informed Informed Informed
In a country at war, it is very hard In a society at war, science is slowly I disagree
to develop science developed
Wicky Informed Informed Informed
The major aim of country at war is Some scientific investigations, such I disagree

to develop weapons, whereas,
the developed country aims to

develop technology

as cloning, bring society into
debate

Directions: Please select the choice that best reflects your opinion and provide an explanation supporting your selection

examples to support their chosen responses. The partici-
pants’ conceptions of NOS were stable because they did
not show any remarkable shifts in the conceptions of NOS.
In addition, the participants’ conceptions of NOS were
resistant to change. In the cases of Cathy and James, for
example, their informed conceptions of NOS reverted to
being uninformed a semester after the workshop. The most
common uninformed conception of NOS for all partici-
pants was regarding the belief of Baconian induction.

Assertion 2: Science Teachers’ Understanding of NOS
Is Not Directly Related to Their Classroom Practices

Cathy did not mention NOS in her lesson plans. Cathy’s
classroom consists of 37 Grade 6 students (13 male, 24
female). In teaching about solar eclipses, she began the
lesson by asking her students: “What are the characteristics
of a solar eclipse? How does it occur?” Cathy extensively

used models in teaching about solar eclipses. For example,
Cathy used an orange and a lemon to represent the sun and
the moon, respectively. She used a torch to illuminate the
lemon to create a shadow on the orange to show her stu-
dents how a solar eclipse occurs. Later, the students were
placed in groups of four and given those materials to model
and study a solar eclipse. Cathy also employed a poster of a
solar eclipse to help the students understand the targeted
concepts. She emphasized to the students that both the
distances and planes of the Sun, Moon, and Earth are
crucial to solar-eclipse phenomena. Cathy made the stu-
dents aware of two limitations of models of the solar sys-
tem: “The scale of models does not accurately represent an
authentic scale of phenomena;” and “Models are not real.”
She did not further provide the students with an opportu-
nity to reflect upon and discuss NOS.

Another example of using a model to teach astronomy
and space is given by the lesson on moon phases. Cathy
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employed the activity she learned from the NOS workshop
to teach her students. The classroom was modified to be a
darkroom, and the students were given a table-tennis ball, a
ruler, and a torch to model and study, with the teacher’s
guidance, how moon phases occur. However, Cathy did not
mention the nature of scientific models. Interestingly,
Cathy employed a story about a lunar eclipse. She told the
students the traditional Thai tale of a monster named
“Rahoo” (in Thai) who keeps the moon in his mouth,
which causes the lunar eclipse. However, at the conclusion
of the lesson, she did not emphasize the difference between
the explanation of the lunar eclipse derived from the tale
and from science.

James did not write a lesson plan on astronomy and
space embedded with NOS. His classroom consisted of 36
Grade 1 students (25 male, 11 female). James began the
lesson on the direction and the rising and falling of the Sun
by asking the students to make groups of four and move to
the school field. The next dialogue illustrated James’
questions and students’ answers:

James: What is the direction from which the Sun
always rises?

Students:  (Point to the East)

James: OK. Turn your right side towards this direction
(the East)

James: So that now where is the East?

Students: My right

James: And where is the West?

Students:  Left

James: Where is the North?

Students:  Front

James: Where is the South?

Students:  Back

James: So, you have to turn which part of your body to
the East?

Students:  Right part

James: If you are lost in the forest, and your home is
North, which way will you walk?

Students:  Front

James: OK. Let’s go back to our classroom and do the

assignment in your textbook

After that, the students completed a worksheet, drew
pictures showing the relationship between the directions
and the Sun and, finally, wrote a mind map. In this lesson,
James strongly emphasized questioning and relied on a
textbook.

James never mentioned NOS in his teaching, though the
lesson he taught was related to observation as a way to
produce evidence. James paid more attention to classroom
control because there were many more male students in his
classroom than females. He also had little experience in
teaching grade 1 students, as he reflected:
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My Grade 1 students are very naughty. I have to catch
up with them all the time. It’s my first year of
teaching in Grade 1. Formerly, I taught Grades 3 and
4 for many years.

Similar to Cathy and James, Wicky did not include
NOS in her lesson plans. Wicky was responsible for
teaching 33 Grade 4 students (18 male, 15 female). In
teaching about the solar system, she extensively employed
posters and models. She began the lesson by requiring
students to make groups of four and draw pictures of the
solar system. After that, she required students from each
group to present their drawings of the solar system to the
class. After the student presentations were finished,
Wicky distributed the teacher’s notes on the solar system
to all students and required them to study and draw a
correct model of the solar system. The students were also
asked to present what they learned about the solar system
to the class. An example of the dialogue between Wicky
and her students is the following:

Wicky: What do you learn about?

Students:  The solar system

Wicky: What planet is placed at the center of the solar
system?

Students:  The Sun

Wicky: How many planets orbit around the sun?

Students: Eight planets

Wicky: Can you tell me the name of those eight planets

Students: ...(They state the names of eight planets by

reading from the teacher’s notes)

Subsequently, Wicky presented a poster of the solar
system to the class and explained it. She required the stu-
dents to build a model of the solar system from clay,
toothpicks, and a plastic base after students had studied the
teacher’s notes. Although Wicky wandered around the
classroom during the model-building activity, she did not
advise the students much. The students were left on their
own to build models. Subsequently, Wicky required three
groups as a class representative to present their models of
the solar system to the class. However, she did not notice
that one group of students created a ring for the Earth in the
solar system. Regarding this lesson, Wicky missed an
opportunity to address two important aspects of NOS. First,
she did not emphasize the tentative nature of scientific
knowledge in the case of Pluto. That is, there are eight
planets in the solar system now, not nine planets as in the
past. Second, the model of the solar system is aimed at
representing its structure, not an exact replica.

The assumption that science teachers’ understanding of
NOS is directly related to their classroom practice is not
supported by this study. With different degrees of under-
standing of NOS, all participants taught NOS implicitly.
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Comparing Wicky and Cathy, who had the highest and
lowest degrees of understanding of NOS, respectively, Cathy
surprisingly showed more intention to explicitly teach NOS
than Wicky. All participants were unaware of and missed
most of their opportunities to address aspects of NOS
embedded in the astronomy and space topics they taught.

Discussion

This study shows that an explicit-reflective NOS workshop,
specifically in the context of astronomy and space, is
beneficial for promoting science teachers’ conceptions of
NOS to some extent (Akerson et al. 2000, 2007; Buaraphan
2011; Khishfe and Lederman 2007; Schwartz et al. 2004).
To strengthen the NOS workshop, Khishfe and Lederman
(2007) suggest that real-life, controversial, social-science-
based issues, such as global warming, should be selected as
a context for illustrating NOS aspects.

This study shows that science teachers’ conceptions of NOS
are stable and resistant to change. The persistence of NOS
conceptions is presented in many studies (Akerson et al. 2007,
Lederman 1999). The short instructional period employed in
an NOS intervention is insufficient to change science teachers’
firm conceptions of NOS (Cakiroglu et al. 2009). In addition,
some developed conceptions of NOS held by the participating
science teachers were forgotten when they returned to their
classrooms, as found by Akerson et al. (2009b).

Model building to learn about astronomy and space can
be linked with many aspects of NOS. Taylor et al. (2003)
stated that there are three key aspects of NOS in astronomy
education: science is a process that has been constructed by
people; science is influenced by scientists’ social and cul-
tural frameworks; and science understanding changes over
time. In addition, Akerson et al. (2009b) illustrated many
aspects of NOS in scientific models: scientific models
illustrate the distinction between observation and infer-
ence; scientific models show how scientists create (creative
NOS); scientific models are created from data (empirical
NOS); and scientific models can be changed (tentative
NOS). Science teachers in this study frequently used
models for teaching astronomy and space-related topics;
however, they did not reveal key aspects of NOS in
building models. Additionally, they did not employ models
as assessment tools, as found in Akerson et al. (2009b).

Science teachers in this study did not use historical
examples to teach about NOS, although there are many
examples available in astronomy. From 80 historical
vignettes collected by McComas (2008), 17 of them (22%)
come from the field of astronomy. These vignettes are
useful in helping communicate certain key aspects of NOS
and, in turn, providing students with both an engaging and
accurate view of the underlying NOS.

Based on the four overarching criteria of the explicit-
reflective approach in teaching about NOS, as proposed by
Hanuscin et al. (2010), science teachers in this study teach
NOS implicitly. That is, they did not plan to teach NOS
(Akerson et al. 2009b), make students aware of the NOS,
provide students an opportunity to reflect on NOS, or elicit
students’ ideas about NOS throughout instruction. Teach-
ing about NOS appeared to be a difficult task for the sci-
ence teachers in this study, as also found in Hanuscin et al.
(2010). NOS appeared to be a new learning sub-strand for
the science teachers in this study, and the new science
curriculum does not make any suggestions for how to
embed NOS in teaching. Moreover, the science teachers
have to teach astronomy and space-related topics, which is
an unfamiliar learning sub-strand for them. Therefore,
embedding NOS in teaching about unfamiliar content, as is
the case in this study, is more difficult and requires a great
amount of support. As Henze et al. (2008) found, limited
subject matter knowledge (in this case, knowledge of NOS)
and a positivist view of models and modeling negatively
impacts science teachers’ development of pedagogical
content knowledge (PCK) (Shulman 1986).

As in a number of NOS studies (Akerson et al. 2009a;
Lederman 1999; Lederman and Zeidler 1987; Mellado
et al. 2007; Trumbull et al. 2006; Waters-Adams 20006),
this study supports the proposition that science teachers’
conceptions of NOS are not directly related to their class-
room practices. With different degrees of understanding of
NOS, all participants teach NOS implicitly. Knowledge of
NOS is a necessary but insufficient condition for teaching
about NOS (Abd-El-Khalick et al. 1998; Abd-El-Khalick
and Lederman 2000; Bartholomew et al. 2004). Akerson
and Abd-El-Khalick (2003) stated that a science teacher
needs support to translate his or her NOS views and
intentions into pedagogically appropriate instructional
activities that would make the target NOS aspects acces-
sible to students. In the Thai context, such support does not
exist at all. Furthermore, before any support is provided to
science teachers, they themselves need to be aware of the
importance of NOS as a necessary aspect of curriculum to
be taught. Science teachers must devote time to NOS
instruction (Khishfe and Lederman 2007). In addition,
science teachers must intend and believe that they can
teach NOS and believe that their students can learn NOS.
Lederman (1999) and Schwartz and Lederman (2002)
argued that internalizing the importance of NOS as a sig-
nificant instructional outcome plays a major role in
teachers’ willingness to teach NOS.

NOS has been explicitly and formally included in the
national science curriculum in Thailand since 2001.
However, for a decade, science teachers in Thailand have
continued to teach NOS merely implicitly. There are sev-
eral potential explanations for this circumstance.
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First, a decade ago, there was a lack of documents and
research regarding how to embed NOS in teaching science
in each grade level. Science teachers were left with a new
national science curriculum, which includes one learning
standard of NOS, as stated earlier. Subsequently, science
teachers have had to discover their own methods for
embedding NOS in their teaching. Moreover, many studies
(Buaraphan 2009a, b) conducted in Thailand show that
science teachers themselves lack an understanding of NOS.

Second, Thailand has undergone substantial educational
reform, with a major driver being the Asian economic crisis
that occurred in the late 1990s. The educational reform
yielded a change from the former science curriculum to a
standards-based science curriculum that is intended to be
learner-centered in nature. However, Thailand, unlike some
western countries, did not change the assessment regime to
make it consistent with the new learner-centered curriculum.
It retains a series of external summative examinations that
act as gatekeepers to further study, including university
participation (Coll et al. 2010). Although NOS appears as
one of the learning sub-strands in the Thai science curricu-
lum, its content has not been included in any format in
the university entrance examination. Moreover, the NOS
learning standard is only the one that remains without
explicit, proper assessment in classrooms. The importance of
NOS is, therefore, neglected in the Thai classroom context.
As Coll et al. (2010, pp. 18-19) state: “...if we fail to make
commensurate modifications to the assessment regime, then
teachers will likely teach in much the same way they always
did, because they will be judged by the outcomes; such as
pass rates in external summative examinations.”

Third, teaching, or even learning, about NOS is a novel
experience for science teachers in Thailand. Most science
teachers have had first-hand experience with traditional
science content knowledge but lack experience with and
knowledge of NOS (McComas 2008). First, they need an
adequate, informed understanding of NOS. In addition,
they need direct experience with both learning and teaching
NOS. The professional development programs for learning
and teaching NOS are urgently needed.

The next step to help science teachers teach about NOS is
to provide them with a knowledge base for teaching NOS.
Science teachers need PCK for teaching about NOS. The
lack of PCK can act as an obstacle to the transfer of teachers’
NOS beliefs into their classrooms (Mellado et al. 2007).
Schwartz and Lederman (2002) proposed three knowledge
components of PCK for NOS, i.e., knowledge of NOS,
knowledge of the science subject matter, and knowledge of
pedagogy. Science teachers must blend these three knowl-
edge components together to create a PCK for NOS. How-
ever, simply providing science teachers with a packet of
activities will not suffice to enhance their PCK for NOS.
Science teachers need to find their own methods to best
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embed NOS in their teaching, not merely imitate the activ-
ities of others. Meaningful professional development rela-
tive to NOS instruction should empower teachers to develop
their own instructional methods and materials (Schwartz and
Lederman 2002). Teachers need help to develop sets of
activities applicable to their classrooms and that have a sense
of authenticity and ownership (Bartholomew et al. 2004).

To successfully teach NOS, science teachers need sup-
port from science-teacher educators through helping them
translate their NOS comprehension into appropriate learn-
ing activities, to make NOS accessible to their students
(Akerson and Abd-El-Khalick 2003). Classroom support,
such as on-site visits with ongoing feedback for individual
teachers (Posnanski 2010), is needed to help them address
their understanding of NOS, awareness and attention
to teach NOS, instructional strategies for NOS, and
development of pedagogical skills for their classrooms
(Bartholomew et al. 2004).

Implications

Many science teachers possess uninformed conceptions of
NOS. Without proper intervention, such erroneous con-
ceptions can be perpetuated and are passed on to a new
generation of students (Akerson et al. 2007). Helping sci-
ence teachers develop more informed conceptions of NOS
is now a primary task for science-teacher educators. Based
on empirical evidence (Akindehin 1988; Billeh and Hassan
1975; Carey and Strauss 1968; King 1991; Ogunniyi 1982),
explicit-reflective instruction about NOS, as employed in
the NOS workshop in this study, has the potential to
improve science teachers’ conceptions of NOS.

Simply including NOS in the science curriculum does
not guarantee that science teachers will teach NOS, as has
been found in the Thai context. First, science teachers must
perceive NOS as “must-teach” content, not merely as a
byproduct of the inquiry process. They must also intend to
teach NOS explicitly and believe that their students must
and can learn NOS. Cultivation of science teachers’
awareness of the importance of NOS, intention to teach
NOS, and devoting time to teach NOS have appeared as the
second task for science-teacher educators.

A need in the Thai science education context that
emerged from this study is the establishment of a policy to
promote science teachers to explicitly, reflectively teach
about NOS. From Fensham’s (2009) intensive discussion
about policy and practice in science education, it is the
responsibility of researchers to critique and establish policy
for improving the practice of science education. Policy,
research, and practice must be considered as being related to
each other. The positive example of policy to practice with
respect to general educational policy in Thailand raised by
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Fensham (2009) is the requirement that high-school stu-
dents in the “science stream” study physics, chemistry, and
biology for 3 years. This is one policy decision in Thailand
that has had a remarkably direct effect on student learning
of the sciences. To be more successful with NOS teaching
and learning, an educational policy aimed at promoting
teaching and learning about NOS is urgently needed,
especially in the science education context in Thailand.
Importantly, to teach NOS effectively, a science teacher
needs PCK for NOS, which does not come from his or her
imitation of other teachers’ teaching strategies on NOS.
Rather, PCK for NOS must be constructed on the basis of an
individual science teacher, which is suitable for his or her
individual classroom. Developing a sense of authenticity
and ownership is needed in developing science teachers’
PCK for NOS. The sense of authenticity derives from the
science teacher’s NOS instructional activities that work in
their own classrooms. The sense of ownership derives from
the science teacher’s NOS instructional activities, which are
built upon their own pedagogical knowledge and skills.

Table 4 The Myths of Science Questionnaire (MOSQ)

Limitations of the Study

This intention of this study is not to generalize the findings
to a larger population of in-service science teachers in
Thailand. A small sample employed as a collective case
study is beneficial for collecting more in-depth data.
Although this study has a limitation in its generalization,
the transferability of the findings of this study can be
established by considering the similarity of the context of
this study with the readers’ contexts.

Acknowledgments This research was funded by Kasetsart Uni-
versity Research and Development Institute (KURDI), Thailand. Any
opinions expressed in this article are solely those of the author.

Appendix

See Table 4.

Statement

Opinion

1. Hypotheses are developed to become theories only

2. Scientific theories are less secure than laws

3. Scientific theories can be developed to become laws

4. Scientific knowledge cannot be changed

5. The scientific method is a fixed step-by-step process

6. Science and the scientific method can answer all questions

7. Scientific knowledge comes from experiments only

8. Accumulation of evidence makes scientific knowledge more stable

9. A scientific model (e.g., the atomic model) expresses a copy of reality

10. Scientists do not use creativity and imagination in developing scientific knowledge

11. Scientists are open-minded without any biases

12. Science and technology are identical

13. Scientific enterprise is an individual enterprise

14. Society, politics, and culture do not affect the development of scientific knowledge

[0 Agree [0 Uncertain [ Disagree
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